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Editorial

Welcometo the first electronic only edition ofesterday& Today For

a range of reasons, including financial and moving with the times it was
decided to discontinue the print versionYasterday& Today.From now
onYesterday Todaycanbereadon,amongsbthers,Scielo,thewebpage

of SASHT and othefora.

The December 2019 edition is also the final one overseen by the current
editorial board. On behalf of all involved with, and interestedeasterday
& Today allow meto thankall theeditorialboardmemberdor theservices
they have rendered. In constitg the new editorial board in 2026any
of thecurrentmemberswvill beaskedo stayon. Theywill besupportedy
new appointees from across the glodmuth.

The December 202 edition contains seven articles covering a wide
spectrum of research ideas related to History Education.

A In his article lan Macqueen shared his experiences in transforming
and decolonising the History Honours module on historiography that
he teaches.

A In their articleYvonneKabombwe and Innocent Mulenga unpacked
the experiences of History teachers in Zambia of the implementation
of a competencypased curriculum.

A ByronandLanceBuntlookedatdevelopingaseriousgyameartefacto
demonstrat&Vorld Warll content to Historystudents.

A In a conceptual article Gerhard Genis proposed the urdigénous
South African poetry as conduits of memory to tedistory.

A PieterWarnichand Henriétte Lubbe presented, in a practical article
based on the experiences of trainee teachers and their learners,
the possibilities of alternative performance assessment in History
classrooms.

A In her conceptual article, Christina Kgaiasondo agued, by
drawing on her personal experiences, for the inclusion of Historical
Significance as a historical thinking concept in the curriculum as
to foreground indigenous knowledge as it relates to symbols and
symbolism.
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Editorial, pp.i-ii

A Finaly,i n the teacherso6 voice articl
shift in civic and academic identities across recent EnglisiSanth
African History curriculumdocuments.

Happy reading.
Johan Wassermann and the rest of the editorial team.
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Testing transformation and decolonisation:Experiencesof
curriculum revision in a History honours module

DOI: http://dx.doi.org/10.171592230386/2019/n22al

lan Macqueen
University of Pretoria
ian.macqueen@up.ac.za
ORCID No: 006000191544625

Abstract

This article discusses the revision of a history honours historiography
module. It discusses the rationale, methodologies and material used to
respondotheimperativeof curriculumtransformatioranddecolonisation.
The article i's nmdatliean odarecdt ideg oltominsd tc
emphasise the exploratory nature of this revision, but also to underline
the challenging nature of teaching new material, which educators have
often not been taught themselves. The article draws on the University of
Pr e tso201i6 a&arriculum Transformation Framework document and
narrates the practical challenges of implementing its recommendations.
Theatrticle alsoprovidesa personalperspectivef myembraceof calls for
transformation and decolonisation of the universitijch highlights the
continuities | see in these contemporary calls with the historical concerns
of the previous generations of progressive South African scholars who
similarly called for and worked to realise a decolonisatiokraiwledge.

Keywords: Trandormation; Historiography; South African History;
Global History; Postgraduate Education.

Introduction

The excitement of salfscovery, the excitement of shattered certainties,
and the thrill of freedom: Thesre experiences thare closed to white
South Africans. The price of control is conformity. But these patterns can
be broken. And it is important try to break them. It is important to show
the whites they have to gain from a free democsataety.Once cultural
preservation anddevelopment becomes freed from the preservation of
privilegeit becomegossibleo visualizea societyin whichcultural identity
does not imply exclusivity arfdar. Until white South Africans come to
understand that present society and their presesitipa is a result not
of their own virtues but of their vices; until they come to see world history
over the | ast five hundred years not as
but simply as the bloody and ambiguous birth of a new technology, and
until theycometo seethesethingsnotin thepastbutin hopefor thefuture,
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they will not be able to communicate with black people, nor, ultimately,
with one anothet.

Writtenin theearly1970<ythe SouthAfrican philosopheRick Turnerthis
short passage providasuccinct descriptionf the heartof anintellectual
andpractical projectn which Turnerand asmall groupof white academics
andactivistsin Durbanin the 1970s engagedh retrospectt is perhaps apt
to characterise thias anequivalent White Consciousness that developed
in tandem withthe emergenceof Black Consciousness South Africa
Considering recent challengestheacademyoy a newgeneratiorof black
studentsjt appearghe above sentiment remairte befulfilled if only the
audience addressédschanged. While transformatiand decolonisation
arevery much parof the current academic imperatives, thagobviously
concerns whose history runs deefer last few years. Ineed, parof the
emphasign this articleis to present transformatiomr decolonisation as
it hasincreasingly been calleds aninherent componerdf the academic
projectin South Africaand one inwhich white academics have playad
part, though this mustf necessityoe alimitedone.

This article provides a description of how | responded to transformation

or decolonisation in a core honours historiography module. Jasper Knight
describesransformatiorastheprocesshathasbeenunderwaysincel994,

and which has Aincluded bringing t
literatureandpolitics € with revisionisticdescriptionsandinterpretations

of Sout h Afr i c &@hhishprosessothus cindelactse with nt s
the more ecent emphasis on decolonisation and Africanisation that
have informed the challenges to tertiary institutions of Fees Must Fall.
Siseko Kumalo and Leonhard Praeg e
realisatiorof epistemiqusticefor thepeopleoftheglobalS o u t Sakelo

J. NdlovuGat sheni adds that decoloniald]
of knowledge, déhegemonization of knowledge, -aeesternization of
knowledge,andd&ur opeani zation of Kknowl edg

1 R Turner,The eye of the needl@wardparticipatory democracy in South Afri¢dohannesburg, Ravan
Press, 1980), 401.

2 | MacqueenBlack consciousnhess and progressive movements under apgRhetetmaritzburg,
University of KwaZuluNatal Pres2018).

3 JKnight, i D e c o | amditransfanngngthe Geographyundergraduateurriculumin SouthAf r i ca o,
South African Geographical Journal00(3), 2018, p. 273.

4 S Kumalo and L Pr aeg,a priofoeJouonbl ofDecaldnisingyDisaplindd (1), ust i c e
2019, pp. 0.

5 SJINdlovuGat sheni, fADecol oni aHistoryCompassii3(h0y, 20i1% pia2r e of Af r i
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... Experiences of curriculum revision in a History honours modulel-fg.

Thi's article i's titl eddecivotl et ismag i o m
emphasise the practical challenges of responding to the injunction

of decolonisation and transformation of a university historiography
curriculum. 1 have found this to be a challenging and exciting process,

which has reemphasied the need for critical thought and questioning of
assumptionRespondingo theneedor transformatioranddecolonisation

has been an exciting and creative challenge, in the wordsroér,the
rewards have been -disdoery,fine gxciterheatrole n t o]
shattered certainties, and the thrilfof e e d 0 mo .

South African universities have been pushed to respond to the need for
decolonisation most directly in the Rhodes Must Fall moveré&2015.
This article draws on a document that was drafted in response to the 2015
protest s, namely the University of
Framework documeritThe article specifically discusses the practical
challenges of implementingpé recommendations of this policy.

A personal view of transformation

It is beneficialatthis pointto lay barethe journeythathasled meto embrace
transformationand decolonisatiorof the curriculum but alsoto stress the
continuitiesof this contemporarycall with theprogressive thrushf radical
scholarsn the SouthAfrican academyrepresenteah thisarticleby Turner.It
wasto thesescholarghatl oweda critical partof my personatransformation.

| was born in Johannesburg in the early 1980s and the transition to
democracy informed my early and secondary schoaoling was in
Standard Five in Newcastle, in the then Northern Natal, when our school
received its first black children, although only aywsemall number. My
introduction to high school was a shock. In my first year as an innocent
AStandard sixo | earner I witnessed
were targeted and badly beaten up by a core of aggressive, senior white,
predominantly Afrkaans students. This seemed to subside as my high
school years continued, but there were more confrontations between
white and Taiwanese students, who stood their ground and did not allow
themselves to be intimidated.

6 Universityof Pr et or i a, A R e iformeajgst univiersitgin acvibrant demaciacgiVork stream on
curriculum  transformatiorat the University of Pr et or i a cat httpsi/Avaw.up.aca/media/shared/9/
HumPdf%20docs/upurriculumtransformatiofframeworkfinal-draft_23may2016_1.zp89110.pafs accessed
on 21August 2019).

3
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I had the reflex opinions of what
English speaking South Africanfi We liad brought development to
Africa. | recall lampoonindJmkhonto we Sizweeterans who paraded on
the television, sneering at the sincerity of Archbshaitu crying at the
TruthandReconciliationCommissiorhearingsandteasedny brotherthat
hewouldmarryfi S u Bt w e toneday.Afrikanerswerefi r oscpki der s 0
or ADut chmeno.

After finishing matric in Durban and a gap year in the United Kingdom

| entered the University of Natal in 2002 (renamed the University of
KwaZulu-Natalin 2004afterbeingmergedwith the Universityof Durban
Westville). The late Professor Jeff Guy taugte first year students in a
module for which we had to purchase Jaed a mo@udsd Germs and
Stee] a text that rejected essentialist explanations of human development
(Europeans were inherently more intelligent) and located the differential
outcome®f globalwealthdistributionin therandomchanceof geography
Guymadeastrongimpressionasawiry, stalkingintellect,ai c o mmu ni st ¢
atermthatin my mind wasassociatewvith avaguenefariousorceup until
thatpoint, butin Guywasgroundedaboveall in aquestto understandThe
second year featured the passionate lecturing of Dr Catherine Burns in
the ALaw and Societyodo course, for
assignments of 8 000 words. This was an exciting intellectual challenge.
In thethird yearthefocusshiftedtothefi f o r ceoi ugnrif SowtldAfrican
history where | began to uncover a past of which | had no knowladde,
of which school history had provided only a caricature. This new world
included the 1913 Land Act, thele of mining compounds igarrisoning
blacklabour,andSouthA f r iPeuas@msouteto developmensparkedoy

its mineral discoveries, all dominant insights of revisionist South African
historiographymadebetweerl970and19748 Suddenlythereflexnotions
thathadguidedme, quite comfortably,throughSouthAfrican reality until
that point broke down and were rendered dangerairsiglistic.

At university the Student Christian Associations (SCA) enabled me to
attendaconferencattheUniversityof Fort Hare.Theexperiencef being
one of a handful of white students among a majority of black students
left an impression on me, as well as the feeling of visceral hostility |
experienced in the vicinity of Alice. | can still remember the centrlf

7 J DiamondGuns, germs and steel: A short history of everybody for the last 13,6000n, Vintage,
1998).

8 UDhupeliaMe st hr i e, A6A blast from the pastdé: The teach
university, 19604 9 8 (Beubh,African hbtorical Journal 42, 2000, p60.
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... Experiences of curriculum revision in a History honours modulel-fg.

of that conference. This was another foreign country. The experience of
oneto oneBible studywith thestaffworkerof theYoungMe n @hsistian
Association (YMCA), Danellia Daniels, a Coloured female, was also
significant. She openly identified
faith together with a political and social justice awareness, whilst at the
sametime giving pastoratareto middle-classwhite studentsaspartof her

broader mandate. Something began to furthelidledged.

Honoursstudyin theDepartmenof Historywasanewworld of intellectual
discovery. In addition to its academic staff the department was comprised
of a dynamic postgraduate cohort who now staff many South African
university history departments. Dr
module contextualised South Afda in broader African history. Catherine
Burnsdé Theory and Met hods cour se e mj
between history writing antheory,such as the work of Jacques Derrida
and Michel Foucault, and the implications their ideas had for historical
research. Th&\ednesdaya f t er noon semi Manwkedei N t he
the weekly highlight. The passionate investment of academics in their
work perhaps was the most abiding impression. My honours dissertation
onArchbishopAlphaeusZulu, supervisedy Dr Vukile Khumalo,exposed
me to the frustrations, tragedies and fight for dignity ofair@Kholwa
andexposedneto a prominentblackclergymanwho roseto the heightsof
actingaspresidenof the World ChristianCouncil(WCC) andyetretained
his Zulu identity, but became embroiled in the vicissituddsktiataand
the Zululand Bantustan in the 198Usvo studies that guided nmgsearch
wereTim C o u z &heblesvAfrican: A Studyof the Life and Work of
H.I.LE. Dhlomoand David Attridged Rewriting Modernity: Studies in
Black South African Literary Histo’it was of course a saicbny, that
this department that was so critical to my own transformation was to be
targetecdafter2006by atransformatioragendanddispersedo the benefit
of other universities around tleeuntry.

One could not be an undergraduate at the university and not encounter
the memory of Rick Turner. | recall, wrongly or not, a small portrait of
him in the Student Hall where we wrote exams in first yearas drawn
to understanding who he was and what his relationship with Steve Biko
was, once a student at the wuniversit

9 T CouzensThe New African: A study of the life and work of H.I.E. Dhlqdahannesburg, Ravan Press,
1985); D Attwell, Rewriting modernity: Studies in black South African literary HisttAthens, Ohio
University Press2006).

5
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Thequestiorof therelationshipof TurnerandBiko informedmy doctoral
research at the University of Sussex under the supervision of Saul Dubow
and Alan Lester and continued the process of personal transforthetion
hadbegurasastudentMy researclprovidedafascinatingvindowintowhat
can now be called a push for decolonisation by the Black Consciousness
Movementaswell astheresponsef progressivevhitestothischallenge®

| returned to South Africa in 2012 to a postdoctoral fellowship in the

SocietyWorkandDevelopmeninstituteattheUniversityof Witwatersrand.

The institute had been set up in the 1980s by Bddibstera sociologist

who had been one of many scholars to take the intellectual baton from
Rick Turner.Underthe mentorshipof ProfessoiKarl von Holdt | setabout
publishing the findings of my doctorate and beginning the process of
turning it into a book, published in 2018 by UKZN Pr&s¢segan at the
University of Pretoria ir2015.

Transformation at the University of Pretoria

2015 was of course the yeaf Rhodes must Fall/Fees must Fall. It was
midway through the second semester when the university was closed on
21 October 2015. One of the local leaders was taking a module in the
Department of Historical and Heritage Studies and was simultaneously
in court prosecuted on charges of public violefde. response to the
nationwide strikes, and after the University of Pretoria had reopened its
doorstheinstitutionheldalekgotlain March2016 ,chairedbyformerjustice
of the Constitutional Courtyvonne Mokgoro, out of which emerged the
curriculum transformation framewor |
for a Just University in &ibrantDe mocr acyo. The proce
Professor Norman Duncan, the \WBeincipal: Academic, a psychologist
by trainng, with speciality in critical racéheory. Prof Christi van der
Westhuizerwasalsoemployedby theuniversityin 2015with a50 percent
transformation mandate.

Overall the university put in place three work streams to tackle the
broad goal of transformation, namely: curriculum, langupgiey, and
institutional culture. For eachof the work streamsthe intentionwasto

10 | Ma ¢ g u eneagining BoRth Africa: Blek consciousness, radical christianity and the New Left,
196719770 ( Doctoral t he28ll)s, University of Sussex,

11 | Macqueen,Black consciousness and progressive movements under apalfieictrmaritzburg,
University of KwaZuluNatal Press2018).

12 Foradetailechistoryseefi Un i v ef Pretaria2@152016StudenProtests i me |(availableathttps:/
www.sahistory.org.za/article/universipretoria20152016 studentproteststimeline, as accessed oh4
SeptembeR019).
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gain input from students, academic and support staff. A team drafted the
curriculumtransformatioriramework madeupof ProfvanderWesthuizen
(Associate Professor, DepartmentSdciology, Faculty of Humanities),

Prof James Ogude (Director of the Cenfoe the Advancement of
Scholarship)Prof Derick de Jongh,(Directorof the Albert Luthuli Centre

for Responsibléeadership)Dr JoelModire (SeniorLecturer,Department

of Jurisprudence, Faculty of Law), and Dr Ndukuyakhe Ndlovu (Senior
Lecturer, Deparhent of Anthropology andArchaeology, Faculty of
Humanities).

Christi van der Westhuizen recalls that the transformation documaent
explicitly informed by the emergent literature on decolonisation and the
response the team received from the university community was that this
languagevasunfamiliar. This led thetaskteamto embarkonaroadshow,
where they presented the documentll the major faculties, except the
Gordoninstituteof Busines$sciencewheretheywereableto takefeedback
and adapt the framework document. The University of Pretoria formally
adoptedheCurriculumTransformatiorF-rameworkin 2016.In retrospect,
VanderWesthuizersawtheprocessasoneof themostcomprehensivand
democratic processes initiated by a South African university in the wake
of Fees must Falf The framework document outlined four drivers that
were seen to be vital for meaningfulrisdormation of curricula, namely:
Aresponsiveness to social <context 0;
of pedagogy and <classroom practices
openness and criticale f | e'ct i ono.

Thefirst driverof i r e s p 0 ntesbciale o @ scallgdfootheretrieval

and foregroundingof A h i s t @amdipresentlymgrginalisednarratives,
voicesandsubjugated knowledgesd anacknowledgemertf indigenous

knowledge systems hitherto represgetheSout h Af ri can cont
localknowledgesystemsieededo becharacterisedshi s iofceosnt est at i or
The document also drew attentida the impactof ir a c e ,gended, a s s ,
sexuality, culture and other categoriesf identificationandd i sadvant age
andtheir impacton disciplines.The aim ofsuch responsivenets context,

was for thepurposeof positive social transformatioand theframework

document calledbr university educatiobopr o d u c e fcti t o wzgemtsfou |

13 C van der Westhuizen, skype intew with author, 22 Augu&019.

14 Universityof Pr et or i a, A R e iformeajugst univiersitgin acvibrant demacriacgiVork stream on
curriculum  transformatiorat the University of Pr et or i a cat httpsi/Avaw.up.acka/media/shared/9/
HumPdf%20docs/upurriculumtransformatioframeworkfinal-draft_23may2016_1.zp89110.pafs accessed
on 21August 2019).
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that fAdispl ayndécr it c a Htlwashmpdrtént, theg § 0 .
writers urged,to engagethefi| i f e wor | ds tbiglnking st ud e
teaching materialo current affairsand cutting-e d g e r eltslastiyr ¢ h . ¢
calledfor afoundationalcourseconSout h Af r i calfirst-yearst or
undergraduate t u d araquierdenthatperhapshowedptimismdespite

the complexities that suchfoundationalandtherefore instrumentalist, use

of history couldpose®

ThedocumendescribedEpistemologicatl i v e rasthiertegdio bring

A mar g i graupsexpeeiethcegknowledgesandworldviewsemanating
from Africa and the Global South t
t he process fchal |Wesiggnideag and gamdigme g e m
and foregrounding | ocal and indigel
framework further emphasised the n
recuperatinghfrican, Latin AmericanandAsianknowledgesndpractices

that have beendevalud and marginali sedoto |t
engage the histories of disciplines themselves and the prioritisaition
certain forms of knowledge ovethers!®

The third driver, ARenewal alfed peda
for the needfor responsivenesandreflexivity in pedagogicapracticeand
emphasised the importance of scaffolding between levels, recognising the
Ainvisibility of certain groupso,
i n teaching, i fled raclpngadt | egr Al aAagqaj r
Arobust o but Aaffirming and sensitd.i
key competencies.

The | ast driver, A AN i nstitutione
reflectiond, spoke of the need to
in the spaces, symbols, narratives and embedded practices that constitute
the university and in the diversity, mck thereof, of the staff and student
cohorto. It called for diversity I
redefining the identity i@di stnhaentun
institutional hierarchies and reviewing organisational processes and
practicego enablecollegiality, dialogueanddemocracyat all levelsof the

15 Universityof Pr et or i a, i R e ifomeajst univiersitgin ecvibrant demacracgiWork stream on
curriculum  transformatiorat the University of Pr et or i a cat hitps/iwaw.up.ackad/media/shared/9/
HumPdf%20docs/upurriculumtransformatiofframeworkfinal-draft_23may2016_1.zp89Q.bdf, as accessed
on 21August 2019)p.2.

16 Universityof Pr et or i a, i R e ifomeajst univiersitgin ecvibrant demacracgiWork stream on
curriculum  transformatiorat the University of Pr et or i a cat hitps/iwaw.up.ackad/media/shared/9/
HumPdf%20docs/upurriculumtransformatiofframeworkfinal-draft_23may2016_1.zp89110.pafs accessed
on 21August 2019)pp.3-4.
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universityo. Lastl vy, I t-epal oat ¢ i Bepa

and symbols to situate the university in its historical, cultural and global
| andstapeso.

The ranainder of this discussion uses the curriculum transformation
framework document to assess my attempts to revise a historiography
module. These revisions were not made firstly as a response to the
framewor k document , but rreodule.efhe 1 n
curriculumtransformatiorframeworkdocumenis thususedasa heuristic

and diagnostic yardstick for the revisions of the historiography module.

Transforming a Historiography module

The rationale behind the core honours module is to grouskbrii
studentsn abroadedisciplinaryconversationT heintention,thoughoften
unrealised, is that students will use this introduction to critically ground
their research theses in the wider disciplinary context. At the University
of Pretoria, two coremodules split historiography from historical
methodologywhich onthe onehandexamineghe historicaldevelopment
of the discipline and on the other hand, explores the theoretitdl
methodological challenges of the discipline. There are often synergies
between the modules, although this has not been explicitly planned as
such. The historiography module was split into two segments, the first
introducing students to the developmeftWesternhistoriography and
the second segment an introduction to South Aftidstoriography.

| initially received the South African historiography section, which-I co
taughtwith Dr GlenNcube,while ProfessoAlois Mlambotaughtthefirst
segment. 8uth African historiography took up five weeks of a twelve
week module. In its original form the introduction to the module read as
follows:'8

The aim of this module is to portray by means of certain examples the
development of history as a science frégrorigins in the 19th century to
the present. This goes for both Western and South African historiography.
The speculative philosophy of history aims at a univdrbrical
approach to history which reveals the pattern of thought and structure of
thought of the presenters.

17 Universityof Pr et or i a, A R e iformeajgst univiersitgin acvibrant demacriacgiVork stream on
curriculum  transformatiorat the University of Pr et or i a cat httpsi/Avaw.up.acka/media/shared/9/
HumPdf%20docs/upurriculumtransformatioframeworkfinal-draft_23may2016_1.zp89110.pafs accessed
on 21August2 0 1 P)5. 0,

18 GES 701 Study Guid@015.
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The discussion will return to this introduction in more detail at a later
point. The section on South African historiography gave students an
introduction to separate fAschool so
began with AGM Th e abnialawhitecertrz Sauthe nt a
African historiographyo. The seco.
development and characteristics of Afrikaner historiography, 188D

& Gustav Preller andFA van Jaarsveld as representatives of Afrikaner

hi st or i Thetmirdweékgxploredi L i bhéstoradraphyn South

Africa until theearlyl 9 6 QuirgylceonardM Thompsorasa casestudy.

The fourth week engaged the emerge
African historianso througiplesatds @ m
c h ar a c t Tefinas fiith veeek@vaspresentedsaquestionii Wh i | e

the views of the first black writers on South African history were led by a
Christian liberalhuman perception, black nationalistic writers after 1948
interpretedheir pastasastrugglefor freedomande ma n ¢ i @P&sdusso n. 0O
critically. o As far as | haviemmbeen
a published source. The key texts of the module were both published in
1988, namel y Ch rThesMaking lofthe So@haAiricasthe r s 6
Past®and KenS mi t Thé €hanging Pagf.In addition there were
various works ofA VanJaarsveld!There were a wider range of lesser
usedauthorsandsourceshut of these pf which therewereapproximately

20 sources, not one wasblack author, and only one source explicitly

dealt with black historical perceptions, written by a European scholar.

The need for transformation and decolonisation could not havent@en
stronglyapparent.

Our initial revision of the module in 201%m@then in 2016 took place at
the same time as Fees Must Fall and the subsequent institutional response
from the University of Pretoria. The first and most apparent need was to
update the sources and introduce black authors, such as Mageni&a Fuze,

19 C SaundersThemakingof the SouthAfrican past: Major historiansonrace andclass(CapeT own,David
Philip, 1988).

20 K Smith, The changingpast: Trendsin SouthAfrican historical writing (JohannesburgSouthernBook
Publishers, 1988).

21 Among them,FA Van Jaarsveld,Geskiedkundige verkenning®@retoria, Van Schaik, 1974);FA Van
JaarsveldOmstrede Suid\frikaanse verlede: Geskiedenis ideologie en die historiese skuldvraagstuk
(Johannesburg, Lex Patria, 1988} VanJaarsveldAfrikanergeskiedskrywing/erede,hede en toekoms
(Johannesburg, Lex Patrie992).

22 WRL GebhardShadesfreality: Blackperception®f SouthAfrican History, African Literaturesn English
3 (Essen, Blaue Eule Verlag, 1991).

23 M Fuze,Theblackpeopleandwhenceheycame:A Zuluview(PietermaritzburgJniversityof NatalPress,
1979).
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Sol Plaatje; Bernard Maguban€,Premesh Lald Jabulani Nxumalo
( 6 Mz @Adsveelbasworksonblackhistoryby white scholarsuchasthat
of Edward Rou¥and DoraTaylor*Furthermore, the two volumes of the
new Cambridge History of South Afri€avere used. While we retained
thebasicapproacloffi s ¢ h of@duthAfrican historiographywe moved

what we now

cal-tettonBadbhcki andr pantio

thus according it more relative importance than where it was in the final

week.In addition,we includedtwo additionalweeksoni Po st moder ni s

and iVvbicegNewDi r ect i ons o,

the major recent impacts on South African historiography and to give the
students a sense of new trends that were emergent in the discipline, of
which they wergart.

It wasapparenthowever that including additional sourcés theexisting
structuravasinadequate.As stoodtheSouthAfricarhistoriographynodule
in effect privileged Englisland Afrikaner histories, which took fowsut of
five of theoriginal themesTo challenge this biathe modulewaschanged
in 2017to engage witithe developmenbf South African historiography
chronologically,putting worksof historybyd i f f er ent fischool
comparative perspectivin theory this meant that students wohéifree to
explorea historical approachr historianin context.The rationalefor this
approaclwasexplainedo thestudentsasfollows:*

There aredistinct advantages of placing different approaches to South
African history in comparative perspective within a particular historical
context, one of which is that no particular approach can be taken to speak
completely for that period. The other is that it gives a fuller sense of
how contested the past ouwill come to see that some of the readings
assume relatively neat divisions of South African history writfog,
examplethatof il i b eersadfi @ a d iintegpletationsof the past,

25

26

27

28

29

31

S PlaatjeNative life in South Afric§Johannesburg, Ravan Press aMidwatersrand University Press,

1982).

B Magubanefi = Wh mesneryi WhoseHistory?Theillusion of liberalandradicalhistoricald e b a HEe s 0 ,
Stolten,History making and present day politiisppsala, Nordiska Afrikainstitutet, 2007), pp. 2819.
P Lalu, The deaths of Hintsa: Peapartheid South Africa and the shape of recurring p&StpeTown,
HSRC Press, 2009); P Lalu, @AWhen

2008), pp. 267281.

WKaos0s S4o(NovembeA f r i can

JNxumalo,i T mationalquestionin thewriting of SouthAfrican history:A critical surveyof somemajor
t e nd e Workirgg Paper22, The Open University, n.d, pp.-36.
E Roux, Timelongerthanrope.Ahistoryoftheblackma nsirugyglefor freedomin SouthAfrica (Madison,
WI; London, University of Wisconsin Press, 1964).
N Majeke(D Taylor), Therole of missionariesn conquestJohannesburgocietyof YoungAfrica, 1952).
C Hamilton,BK MbengaandR Ross,TheCambridgeHistory of SouthAfrica: Volumel: Fromearlytimes
to 1885(Cambridge, Cambridge University Press, 2009); R Ross, A Kelk and B Na$s@ambridge
History of South AfricaVolume2, 18851994 (Cambridge, Cambridge University Prez311).

GES 701 Study Guidg017).
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whereas others reject these divisions as contrived andlselfred. The
aim of each session will be to distinguish differing interpretatmins
the SouthAfrican past alongsideeachother in their historical context.

To achieve this aim required an active search for alternative sources, and
a move away from t he fs thstorbgrapd,06 wor
some of which were listed above. The challenge, though, was that the
Aschool so of hi st oilrdomireated disdussions and g a
students, especially academically weaker students tended to resort to the
Astandard workso that were easily
paraphrastheir perspectiveandargumentsln additionto theinitial setof
black historyworksfurthernewstudieswereincluded,especiallyresearch
by black scholars, such as Hlonipha Moko&hajkile Khumalo?:Sifiso
Ndlovu2*and ArchieDick.2®

As aresultof thisrevision,the SouthAfrican historiographymodulenow

| ooked as follows. The first week

V o i ctlasdiscussed the challenges of-podonial history; the second

we ek, as part of AFirst Hi storieso
of the history of the regionnl t he t hird week, AHI s
Forging of |l dentities ¢1800 to 193
the consolidation of new identities in the fledgling South African state

and the ways in which narratives of the past played a legitimating
function for competing political c
Professionalization of History Wri
for discussion of the consolidation of both Afrikaner histories, and the
emergence of liberal historiography, a®ll as forms of antcolonial

history that were emergent at the time. The fifth week moves to explore
AHI st ory aapadheid $traggled b9601 9 9 0 0 a topi
includesthese al | ed-r &tdi bael al debat e, but a
this deébate in the broader role of history in the struggle, exploring the
contestation between official histories and couninratives, which gave

the vocation of the historian a particulaower. In week six, the topic

has been br oadenepdstapacheidang o e ¢ snoidldir % t

32 H Mokoena,Magema Fuze: The maki ng (Pefermaitzbird; Woidergity of i nt el
KwaZulu-Natal Press2011).

33V Khumal o, i E k-wrikets:aAn hisnical induigy tintoeepistolary network(s) and poétic
i maginati on i n KAfarZ bolldedobjstoriks: Breryddy diteracy and making the self
(Bloomington and Indianapolis, Indiana University press, 2006Y1 hp142.

34 S Ndlovu, African perspectives of King Dingane kaSenzangakhona: The second monarch of the Zulu
kingdom(Cham, Switzerland, Palgrave Macmill2017).

35 ADick, ThehiddenhistoryofS o u bdokasdreadingcultures(Toronto,Universityof TorontoPress2012).
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covering the crisis in the discipline after the sureties of theagatitheid

struggle and the challenge to the empiricism of both liberal and radical
histories. The final week bVYomesdens t
and New Dir ec taliocoveréd withfweekly semihaes that
studentprepardor, with preselectegresenterieadingthediscussioreach
weekbasedntheirresearcipaperonthatw e e thénge . Thepresentation

and the research paper itself are then graded by the nfadilitator.

To evaluate the new structure in terms of the curriculum transformation
framewor kdés four driver s, it seems
soci al contexto and AEpistemological
to, though admittedly not full met, by the restructuring and inclusion

of new material. The revisions, through an inclusion of more voices, a
chronological approach, and an emphasis on the contested nature of

t he past, have aimed to recover i m
subjugated knowledgeso and engage |
t he past. The drivers of MnARenewal o
and AAn institutional culture of 0 [

refer to pedagogical challenges that seemméoto be of a different scale

and challenge. In terms of scaffolding and preparation for postgraduate
studies, this must begin at undergraduate level, which our department has
alreadyrecognisedndattemptedo addresshroughtheinclusionof more
independent research projects. Both drivers also speak to a dynamic that
is only addressed through demographic diversity, and it is apparent that
conversations in the postgraduate spaces remain limited if dominated by
one group of people (in our case, postgréelstudies are still dominated

by white students).

Several further challenges remain, which are discussed in turn here.
The first quandary has been the question of whether previous standard
historiographicalvorksshouldstill beincludedin readinglists? As noted,
often (weaker) students tend to paraphrase these older works, which then
replicates their voice and militates against the type of conversation and
debate intendedSecondlythere are challenges that the discipline faces
in teaching resource3.he standard works on historiography have been
notedandthe alternativeis awider andmorechallengingsearctfor voices
andsourcesAvailable black voicesin Englisharelimited, which flagsthe
challengeof recoveringAfrican historicaltextsin African languagesacall
thathasbeenmadeby scholarssuchasSifiso Ndlovu. Anotherinstructive
exampleis takenfrom anarticle by HelenBradfordand Msokoli Qotole,
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who in response to a statement ma d
A f r ihistariographicatraditionis characterisedy theabsencef black
hi st o’notethat?’ o ,

Even if &éhistoriand6 is eqhthsdias with &p
of South Africa have probably far outhumbered their white counterparts.
Typically,howevertheypublishedn Africanlanguagesandin thepopular
media arenas which most scholars have yet to explore. It is not lack of
education that has barred blacks frdreing recognized as historiansidt
rather lack of knowledge of African languages among most scholars who
pronounce on South Africdristory.

Onewayof respondingdo thechallengeof BradfordandQotolewould be
t hrough an engagement wit h tlwaughh Afr
new avenues that have become available. The African Newspaper series
offered by the American company Newsbank, for example, offers a fully
searchable internet database of popularianedntent from as far back as
1789 in some cases. However, this raises the need for translation of these
texts into English, as well of course as the greater challenge of learning
African languages that historians should engage with. In the immediate
interests of students, especially international students who attend South
African universities in growing numbers, it is imperative these texts can
be read in English.

Br adf orQbd sodreel® ¢ a fascinating example of the rewards
that this approaclgives, which translates the debate between the Xhosa
historianWilliam WellingtonGgobaandaretiredcolonialofficial, Charles
Brownlee,onthehistoryof theso-calledXhosaCattleKilling inthepages
of a monthly Christian newspapésjgidimi SamaXosaAs they observe:

Ai f i si Xhosa categories start out wi
then everything may change: the object of analysis, the permzhoérn,

the region of relevance, the social forces underpinning the catiastrap.
However, t hey al so n o4aeguagehaacountsvh i |
illuminate much, formidable linguistic barriers to their full appreciation
nonet hel%Theslingeistia bartieds.of translation are a matter of
priority of course; consider theommitment of scholars of other regions

of theworld to the studyof orthographie®f their old languagesThus,the

excuse of impracticality or difficulty cannot bastained.

36 HEStoltenfi Hi sintleneywSouthAfrica:Ani nt r o dHEStolielmHistorymakingandpresentday
politics: Themeaningofcollectivememoryin SouthAfrica (UppsalaNordiskaAfrikainstitutet,2007),p. 8.
37 H BradfordandM Qotole,fi | n g enkwumgoNonggawuséa greatdebateaboutN o n g g a wu 28 & s
Kronos 34(1), 2008, p. 66.
3 H Bradford and M Qotol e, il Kanesd4), Neventber|pgh. ngoNongqa
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In 2018 the first half of the module came undescrutiny. Initially the

module lookedasfollows: it began witha seminaron Leopoldvon Ranke

At he fob thamed er n scient i fandcmovheditet or i o
consideinconsecuti ve we e kd histofydsmfeienddd r x i st
by theKarl Marx andFriedrichE n g efl Tsié@nchAnnalesSchool(1900

0 1945) o, A T h e of@istaryi asdeterminedoy thesOldanad
NewTestamenandSt.Au g u s DaCivimtéeBeido i THE@ | i ght enment
doctrineofpr ogr es s &p e i gpbilesaphwfcycl i ¢ downf a
andl ast | y T0 %n bvew dfsgenesis, growth, breakdown and
disintegrationof c i v i | i Zhe imbdaler evidentlywas aneffective

overviewof significanttrendsof Westerrhistoriographylt wasalsoa prime

exampleof Westerncentric,or perhap®venaEurosolipstigithereis nothing

noteworthy outsidef Europe/Westapproacho historiography.

The revisionof this partof the modulewas initially guided by a50-page
articleby Canadiarscholar DanielWoolf. TherevealingoremiseofWo o | f 0 s
historiographyis that the global dominanceof Western historiography
reflected European militargnd economic dominancgndthuswas not a
productof inherent intellectuaduperiority.In Wo o | ofvriéverds?

A corsequence of the global dominanceVgésternacademic historical
practices is that not just histor
the victors. o None of the major h
the last century addresses other higtigraphical traditions, undoubtedly
in part owing to linguistic difficulties. This has produced a thoroughly
decontextualized and celebratory grand narrative of the rise of modern
method that has only been challenged in recent years. It is thus critical
that any new survey of historical writing not only pay serious attention to
nonWestern types of historical writing (and indeed to nonliterary ways in
whichthe pastwasrecordedandtransmitted) butthatit alsosteerclear of
assuminghat theseweresimplyinferior formsawaitingtheenlightenment
of modern EuropeaAmericanmethodology.

Y, but
i st or i e

It is evident thatWo o | apgyaach to historiography is congruent with
the broader i mperative of decoloni s
a fairer acknowlegement of forms of historical consciousness in peoples
around theworld.

Drawing onWoolf the new structure allowed students to begin with
the fundament al guestion of A Wh at
i mp o r Owernthe Aeat threeweeksstudentghenengagedvith what

39 DWoolf,i Hi st or i MCdHorewitzZhNewdijctionaryoftheHistory ofideas,1 (NewYork, Scribners,
2005), p. Xxxv
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Woolf describes as the major traditions of historiography respectively,
Chinese, Islamic antlVestern.Each of these traditions is examined in a
separate weekNoolfi s careful to qualify his
A mi nt@aditions,emphasisinghattheformeraredeterminedo be major

fi itearmsof theirinternationakcopejongevity,andi n f | uaedis thies 0

not a judgement on their qualit§in the fifth week, we cover four of the

five minortraditionsWoolf discussesjamelyii A n c Indgan,precolonial
Latin American, East and Sout heast
context, we spend the following week covering African historiography
and conclude the first part of the module by reflecting on the approach of
ARGl obal h i s Woolr ywibgk is anfexamyple, as levidenced by

the development of his article into his book published six yates™

Clearly the main achievement of the revision of the module, was in
achieving a far greater degree of
present before. It could even be argued that epistemological diversity has
beerprioritisedtothepointthatengagememith differenthistoriographical
traditions becomes superficiahow can one traverse the depth acdpe
of any of the major traditions a single seminar? As such a student who
has passed through our historiography modwole, would not be able to
matchastudentrom anothemuniversity,who hasspentsix weeksstudying
thedevelopmenof historiographyin its Europearform. It mustfurtherbe
admitted, that the authors covered in European historiography are much
more widelyknown, and thus easier to deploy in footnotes, as students
seek to publish thework.

The rewards from the approach were apparent howEistly, students
expressed great excitement in being exposed to other historiographical
traditions. Formany, it was their first engagement with Chinese history,
not to mention Chinese historiography. Engaging with a historiographical
tradition, several thousand years old, tthaad developed mostly
independently and often ahead of Europe, was a helpful corrective of the
Eurocentrism of our thinking, even discussions that attemptedote
beyond Europe. Furthermore, our session \Western historiography
guestioned what exactgur o p e Wensdwas?Was it ékoman
or Greek,or it r a n sas bnp autha Wwho resortedto geographical

40 DWoolf,iHi st or i ogr ap hNe& Dictioh@ry dfitbher Histary of Ieas, A xxxv.
41 D Woolf, A global history of historyCambridge, Cambridge University Pre2811).
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boundaries did?Despite,Wo o | caréfsl emphasis on the basis of his
division of hi storiography into fAma
was strong criticism of this approach, with one student in particular
emphasising the way in which each fed into and informeabtiner. Our

final discussioiookedat GlobalHistoryasacorrectiveto theimbalanceof
historiographical voices, but students pointed to the way in which Global
History (represented by scholars suchVésolf) was still dominated by

scholars from th&Vest.

To return to te dr i ver of ARenewal of p e
practiceso the seminar for mat alrea
student participation and direction. In addition, a graded odigeaission
forum with starter questions prior to the seminar worked veedl aay of

helping students prepare and to get a sense of what students think of the
readings and the topic for the week. This has been a helpful exercise, and
students themselves often refer to the comments they made on the online
forum, which they elabate on in theseminar.2019 was the first year
thatincludeda groupwork elementwherestudentsvould sharea weekly
topic and were required to give a combined presentation. As a result, this
allowed them to break down the topic into manageable segnhehizlso
exposed students to the broader concerns ofvbek.

Lastly, to return to a point made already, it has been appdhret
curriculum revision has to occur alongside demographic diversity and
that honours seminars are critically denuded if comprised of only white
students. In this respect, | am aware of my own limitations as a facilitator
of these types of discussionsaawhite, male lecturer. In addition, gender
representivity remains an avenue for further development in the module,
and it is apparent that the quest for epistemic diversity of voices was
conducted primarily through the lens of race rather tener.

Concluding thoughts

The intention of this article has been to reflect on the revision of a

historiographyhonoursmoduleintermsftheimperativesftransformation

and decolonisation. It is therefore intended to be a candid account of
what such a revision Baentailed. The article has also sought to establish

continuitiesin the concernsof SouthAfrican historical scholarshipthat

42 JGA Pocock, AfWestern historiography and the problem
of Civilizationso, Wor kshop on AWhat is Civilizati ol
org/repository/9334Western%20Historiography%20agaPsoblem%200f%20Western%20History%20
-%20JGA%20Pocock.doc.pdf, as accessed on 10 September 2019).
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are congruent with current calls for transformation and decolonisation
and which should not be disregarded. This is of course a limited exercise
and the article aims to generate discussion on how to further improve
historiography offerings at South Africamiversities and to respond to
the concerns raised, such as by the Universiti? of e t a@urriclduéns
transformation framework document.
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Abstract

The study investigated teachers ldfi s t amphgndestation of the
competencypased teaching approaches in the teaching and learning of
Historyin Lusakadistrict, Zambia A mixedmethodspproachparticularly
theexplanatorysequentiadesignwasusedin this study.Thestudyfocused
onschoolsn LusakafromthetenzonesThetotal samplesizeof this study
was99. Atotal of 80teachergarticipatedin thisstudyand10of themwere
interviewed. The participants were randomly and purposively selected. A
questionnaire was used to gather information from the teachers. Interview
guideswerealsousedto collectdatafromoneChiefCurriculumSpecialist,
one Subject Curriculum Specialist, 2 Standard Officers, 5 Hessthers,

10 Heads of Sections and Z8achersClassroom lesson observaticarsd
document analysis were also done. Quantitative data was analysed using
the statistical package faocial sciences (SPSS) and qualitative data was
analysed thematically. The findings of the study revealed that 67% of the
teachers of History did not understand the concept of the competency
based curriculum or outcordgased curriculum. It was also revedl that
teachers of History were not using the competdrased or outcomes
based approaches to a large extent in the teaching and learnkfigtofy

in the selectedsecondaryschoolshecausaheydid not havethe knowledge
andskills of thecompetencypasedapproachesThus,it wasrecommended

that the Ministry of General Education (MoGE) should strengthen the in
service training and continuous professional development meetings in
schools and zones for the competebaged curriculum to be successfully
understood and implemented effectivelgchools.

Keywords: CompetencyBasedCurriculum;TeachingLearning;History
and Competences.

Introduction

The study of History in schools still occupies a place in the school
curriculum in Africa and across the globe in modern education. Madeley
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(1920:10) argued that the key aim
making of the citizeno. The purpos
writing and teaching of a nationos

strengthening of nationalism and io@ial identity. The role of History as

a school subject has now evolved to contemporary notions of providing
historical awareness and consciousness (Lee, 2011; L&shBy, 2000;
Barton & Levstik, 2004: Seixas, 2006; 2012). Governments often use
History asa tool for legitimization (Lévesque, 2008aylor, 2006, Chia,
2012). Thus, History education has been harnessed to furthering national
goals.Tothatend,HarrisandOrmond(2018)havearguedhatit isimportant

for governments to be clear on what tygfehistorical knowledge should

be promoted in order develop a knowledge economy in a global context.

Zambia has had two major curriculum reforms from the inception
formal education by the various missionary groups. The first curriculum
which Zambia wasising was a Knowledgkased curriculumwWangeleja
(2010) contended that a knowledgased curriculum (KBC) focusem
the grasp of knowledge and thus the curriculum is comewnen. The
Tanzanial nstitute of Education (3804: 1
based curriculum emphasizes on the theoretical content and is nooted
traditionalteachingandlearninga p p r o aHeriteait sadbenotedthatit
focused on rote memorization and acquisition of factual knowledge.

In 2013, the Zambian school curriculum was revised. The education
system adopted a competermsed curriculum (CBC) which is an
outcomeshased education (OBE) type (Curriculum Development Center,
2013). Like in other countries, the curriculum was refornmed bid to
prepardearnerdor futurechallengesn therapidly changingglobalworld
(CDC, 2013). The competentyased curriculunspecifically, adopted
the UNESCO educational quality framework as part of the Standards
and Evaluation Guidelines and mmitment to the provision of quality
education (ZANEC, 2017).

According to UNESCO (2017)a competencypased curriculumis

a curriculum that emphasizes what learners are expected to do rather
than mainly focusing on what they are expecte#&now. It implies that
learners should acquire and apply the knowledge, skills, values, and
attitudes to solve situations they encounter in everydawtifeacross the
globe Mosha(2012)alsopointedoutthatacompetencybasedccurriculum
containsthe specificoutcomeof statementshat showthe competencies
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to be attained. Furthermore, Fitzpatrick (1991:18) elaborated that an
outcomeshased education type focuses
at the end of their schooling career, what learners must be able to do, and
what do | earners need to feel- or
basedcurriculumcapitalizeson compet@acy-basedearningwhichfocuses

on understanding the concepts, skills and attitudes which in turn calls for
changes in teaching, learning and assessment apprd&¢beds,2008;

World Bank, 2011; Wangelej2010).

Current approaches to teaching and learning of History intlistizrical
thinking (Wineburg, 2001) and historical inquiry (Barton & Levstik,
2004). Both approaches emphasize the role of the learner in constructing
historical knowledge. This clearly showst there are sont®mpetences
that learners can acquire as they sttiistory. It is for that reason that
Yilmaz (2008a) argued that the nature of History is characterazd
interpretive, tentative, subjective, empirical, literdngsed and embedded
in a sociecultural context. These characteristics are consistent with
competencybased approaches of teaching and learning which fall under
constructivist perspectives of knowledge. The discourses about universal
primaryeducatiorandlearnercentredapproabeshavebecomepopularin
SubSaharamfrica andhavereceivedsupportirom the donorcommunity
(Schweisfurth2011;06 S u | 2004y.\&hile learnercentredapproaches
are seriously encouraged by its proponents, Schweisfurth (2011) warned
that implementing the approaches has mostly failed.

Wheelahan (2007:645) attacked competelnased models afocational
education as being @unpskilsnkedetdyt i c

empl oyer so, and argued that peopl e

disciplinary thinking.Similarly, McPhail and Rata (2016) critiqued the

n

be

O

genericism for focusing on perceiVvec

organising principlefor a curriculum rather than disciplinary concerns.
(Betram, 2009) argued the implication is that learners may be assessed
genericcomprehensioskills ratherthanonthe substantivendprocedural
knowledgethatmakedHistoryaspecialisedliscipline.Theinherentdanger

of using an outcomelsased system in the study of History is that the
focus on procedural knowledge might overshadow substdmtoeledge
(Betram, 2009).

Mwanza(2017)observedhat teachersare centralto achievinguniversal
acces$o highqualityandequitableeducatiorfor all learnerdecausésachers
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havefirst-handknowledgeof thelearningenvironmentthelearnersandhow
thetwo relate.Thecompetencybasedurriculummayappeauncomplicated
in designbut it is not agasyas itappearsin theory,it requires teachers to
beknowledgeablef thekeyprinciplesof the curriculumandequippedvith
skills and desirable attitude® teach using competendased approaches
appropriately (Muleng& Kabombwe2019).

Therefore, it is important for teachers of History to know @amdierstand
thekind of curriculuma nationis usingin orderto interpretit correctlyand
avoidwastageof edicationalresourcesindensurehatnecessargkills are
attained. Thus, it is important for curriculum designers to provide proper
guidelines to teachers so that the curriculum is implemesifedtively.
Teachersare familiar with the classroom situations therefore might
discover the gaps and bring about change and improvements tlnaigan
learners achieve the specified outcomes (Mulenga & Mwai8).

Statement of the problem

TeachingHistory using competenelyased approaches teaching and
learning might help learners acquire competences asibistorical skills,
historical terminologyand concepts(Mazabow, 2003). Although policy
documents, teacheasd other education stakeholdersthe country claim
that the Zambian education systei®m now competencybased therés no
evidence from research which indicatbe extentof the implementation
of this new teaching, learningand assessment approatd support those
statementd.ackof knowledgeof competencypasecapproachesf teaching
andlearningby teachersf Historymight hinderthesuccessfuimplementing
of the competencybased curriculumit wasthus,the intent of this study
to investigatethe extentto which competencpased teaching approaches
have been implemented Zambiaby teacherof History. In attending to
this main objectivethe major research question that guidbd study was:
whatis thelevelof understandingndimplementatiorof competeny-based
teaching approaches among teacbéidistory in secondary schools? This
study soughto havethe following questionsnswered.

A Towhat extent did teachers understand the competeasgdcurriculum?

A To what extentwere teachersusing competencybasedapproachesn the
teaching and learning process of History?

A How wereteachersassessindearnersof History usingcompetencybased
approaches?
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Theoretical framework

This studywasguidedby the ConcernsBasedAdoptionModel (CBAM)
which is based on the belief that all change originates with individuals. It
focuseonenablingteacherso adaptthe curriculumandto view it astheir
own. Stages for this model include awareness of innovation, awareness of
informational level, concern for self, concern for teaching and cofmern
learners. In this model, the curriculum is not implemented until teacher
concerns have been adequately addressed (Fuller, 1974). The model
has three dimensions for conceptualizing and measuring the change in
individuals: Stagef concernevelsof useandinnovationconfiguration.
Thus, for the competendyased curriculum initiative to be successful,
teacherseedto expressalevelof interestinthei n i t isactessuseitd s
andmodify it. In the nextsection,a brief literaturereviewthatis relatedto
the stug waspresented.

Literature review
Overview of the History curriculum reform in Zambia

After independence, Zambia inherited a British education system that
wasbasednwesterreducationThecurriculumcontentwasEurocentric.
However, the 1966 Education reforms which were introduced advocated
for Africanisation of the curriculum. (Ministry of Education, 196Bjus,
the curriculum content in History was revised and included topic¢eist
and East AfricarHistory. The government 6s focus du
to change the curriculum to a more Africanised content to support the
policy of decolonisation. Later ahe curriculum content included topics
from Central Africa and Southern Africa. History was taught aiodun
secondaryGrade8to 9) to seniorsecondargchoollevel (GradelOto 12)
(Focus on Learning, 1992).

In 1996, the History syllabus was revised in order to fully localize the
high school examination which was formerly set by the University of
CambridgeLocal Examination Syndicate in the United Kingdom (UK).
The review of the syllabus was occasioned by the need to improve the
guality of education at the high school level as stipulated in the national
educational policy documenEducating our Futurel996 (Curriculum
Development Center, 1996). There were two examination papers to be
written in History as a subject and each of them was to be written in one
hour thirty minutes. Paper One (1) was African History, comprising Part
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One on Central African History and Part Two on the History of Southern
Africa. The papers consisted of twenty (20) questions. Paper Two (2)
conversely was based on World History from 1870.

Essaytypeof questionsvastheonly typeof assessmeiitems.In thiscase,

learners were only required to answer three questions. The examination
paper was structured as foll ows; S
History, WestAf r i can Hi story was in Secti
Sout hern African MessAfrican HistoryrwasSetc t i o
taughtbut examinatiomgquestionsverepreparedTeacher®f History were

tied to using the traditional mode of delivery, with little or no innovation
(Adeyinka, 1989, 1990; Boad#wuah Ababio, and Eduaquah, 2014).
Learners were given notes so that they could master the facts. Therefore,

| earners were only rmeotesired to rec:

The 2013 competendyased curriculum for Senior Secondary History
syllabus for Zambia aimstaenabling learners to apply historical
knowledge, skills and values to the understanding of historical events;
evaluate sources of historical information to determine their authenticity;
empowering learners with skills to write reasoned essays on some
historical topics; assist learners to evaluate current social, political,
economic and cultural challenges with a view to offering possible
solutions in Zambia, and Southern Africa. It also seeks to help learners to
appreciate and understand the state andldpmnent of the modern world
social, economic and political order from 1870 to the present time. The
key competences for learners to achieve are to write essays on selected
topicsperformelementanhistoricalresearchHrom primaryandsecondary
sources and evaluate sources of historical information to determine their
validity (History Syllabus, 2013). Therefore, it can be noted that there is
needto shift theteachingandlearningof History becauseéeacherseedto
know the competems that learners should acquire and focus on ways in
which teachers can help learners to cultivate tbosgpetences.

At JuniorSecondargchoolkheHistorysyllabuswvasintegratednto social
studies. Integrated Social Science aims at developing an tantdrey

of the economic, political, civic, cultural, geographical and historical
factors which influence social development; create an understanding of
relationships between man and the environment, develop skills needed
to read and interpret maps, cisaand diagrams, create an understanding
about why and how we learn about the past and developdenstanding
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of political development and governance in Zambia since 1964 (History
Syllabus,2013).

The key competences for Junior Secondary School are to show
understanding of human rights by participating in human rights activities
in schoolandcommunity,understanthg of civic educatiorby participating
in gender advocacy in school, state understanding of civic education by
participating in antcorruption activities in the community, demonstrate
knowledge, skills of directions by guiding other people andasure
distance and interpret relief features in the local environment (History
Syllabus,2013).

The teaching methodologies recommended are leaceetered. These
include activity learning (individual/pair/group), educational visits (visits
to various relevant institutions and organizations), -pidg/, debate,
demonstrationguestiorandanswettechniqueandteacheexposition.t is
expected that learners will be assessed periodically to determine whether
the intended outcomes have been internalised and competences mastered.
Forthesakeofthis,teachersireadvisedo conducicontinuousssessients,
whethemweekly,fortnightly or monthly.A mid-termassessmemtouldalso
be ideal so that where deficiencies are observed some remedial measures
areputin place.However,it is stronglyrecommendethatanendof-term
assessment be conducted athegrade leve(History Syllabus2013).

Expected competences using a competebaged curriculum

Mazabow(2003)hasoutlinedfive expectedutcomeshatlearnershould
acquirevhenteachingHistoryusingacompetencybasedurriculum.There
is a shift from a theory of instruction focused on the teacher to one more
focusedonthelearnenBetram,2009).Thefirst outcomeis theacquisition
of historical concepts. Learners should know the key historical concepts
suchastime, changeandcausationThesecondutcomes thatlearnerof
History are expected to achieve the construction of historical knowledge
andunderstandingThethird outcomethatalearnerof History is expected
to acquire is the application of historical skills. The fourth outcome is the
ability to evaluateanduseevidencds yetanothercompetencéhatlearners
of History should acquire in the teaching and learning pro¢esally,
learnersshouldacaquire civic competenceanddemocratiozalues. A major
purpose of historical studies is to
beenconsiderablynodifiedduringthepastfew decade¢Mazabow2003).
Hence,it canbe arguedthat for the competencybasedcurriculumto be
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successfully implemented teachers need to know the competences that
learners should acquire.

History practitioners commonly regard historical knowledge to
be differentiated into two main forms substantive and disciplinary
knowledge. Harris and Ormond (2Q1Bave argued thatentral to the
curriculum reforms in both contexts are questiaout knowledge, and
the type of knowledge is deemed to be valuable and useful. For example,
i n a knowledge economy the ability
crucial. Substantive knowledge refers to knowledge of events, ideas and
people and includesubstantive firsbrder concepts such as nationalism
or communism which enable connections to be made across different
historical periods and places. Disciplinary knowledge includes procedural
and conceptual dimensions. Procedural thinking involves theepses
required to effectively work with evidence, develop interpretations and
construct arguments. This focus on procedural knowledge, of learning
how to knowHistory, fits well with an outcomebased systenmHarris
& Ormond,2018).

Role of the teachem curriculum implementation

Moodl ey (2013) noted that i n educ
centralandchangeheoriesvhichignorethepersonatlomainareboundto
miss its objectivesSimilarly, Smith (2001) stated that the role of teachers
cannolongerbeoverlookedfor policy changesvould nothavethedesired
effect if they were not accompanied by a supportive process intended
to strengthen the role of teachers. Zheng and Borg (2014) argued that
teachersmeedto follow aguidelineprovidedby the curriculumdevelopers
that suit the competendyased approaches. On the other hand, Ivowi
(2004)notedthatto ensurdhatthe curriculumis effectivelyimplemented,
infrastructural facilities, equipment, tools and materials must be provided
in adeyuate quantities. For the competetimsed approaches to be
successful, teachers should be knowledgeable enough to let their learners
get involved in the learning process since teachers are major players in
curriculum implementation (Botha &eddy, 2011; Wangeleja, 2010).
Teachersalso need to have expertise in their particular subjects in order
for them to yield targeted products (Moodl2®p13).

Mwanza (2017) contended that teachers are thaises and whethey
arenotawareof theobjectivesof acurriculum,it maynotbepossiblefor a
curriculum to be successfully implemented. Thus, it is crucidetmrhers
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to knowthetheoreticaunderpinningdf acurriculumin orderto interpretit
accuratelyln addition,Mwanza(2017)arguedhatcurriculumdevelopers
should familiarize themselves with the issues faced by theuseid of

the curriculum so that they can create relevant solutions as they revise
the curriculum. In agreement with this argument, Okech and Asiachi
(1992) added their views and gggted that teachers need to interpret
the curriculum correctly to the learners for it to be successful. Hence,
teacher sd6 knowl e dbgsed carficulumhoe successid e t e n
implementation of a curriculum is paramount in the implementation stage
of thecompetencybasecturriculum.in thenextsegmentthemethodology

that was employed in this study has bpegsented.

Methodology

Thisstudyemployedamixed-methodsesearclapproactihatallowedthe
researchen® collectanalyzeandinterpretbothquantitativeandqualitative
data sets in a singudy. The implementation of the competerogsed
curriculum by teachers of History was investigated using an explanatory
sequential design. An explanatory sequential design, according to Clark
and Creswi (2011), consists of first collecting quantitative data and then
collecting qualitative data to help explain or elaborate on the quantitative
results. The rationale for this approach is that the quantitative data and
results provide a general picturetbé research problem; more analysis,
specifically through qualitative data collection is needed to refine, extend
or explain the general picture.

Research sample and data analysis

Thestudyfocusednschoolsn LusakaThetotalsamplesizeof thisstudy
was99. Participantsncludedl CurriculumSpecialist,l SubjectSpecialist
of History, 80 Teachers20 schools,5 ZonalHeadTeacherdrom theten

(10) zones, 5 Heads of sections from 10 zones and 2 Standards Officers.
The participants were purposively then randomly selected. The random
sampling method enabled the researcher to have a detailed sampling
frame for selected clusters for the entire tayea. In an effort to give
each teacher an equal chance of participating isttiay,simple random
sampling was employed by selecting four (4) teachers per school who
participatedn the studyandstratifiedsamplingto ensureadequatgender
represerdtion. A questionnaire was used to gather information from the
teachers. Interviews guides were also used to collect data fro@hoeie
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Curriculum Specialist, one Subject Curriculum Specialist, two Standard
Officers, five Headleachers, ten Heads of Sections and ten Teachers.
Thosewho wereinterviewedwereselectedvith the hopeof providingrich
informationregardinghetopicofthisstudyClassroontessorobservations

and document analysiswereusedtocm$se c k t eac hfems 6 r «
the questionnaires and interviews. Quantitative data was analysed using
the statistical package for social sciences (SPSS) and qualitative data was
aralysed thematically. In the next section, the researcher presented and
discussed the findings of tiséudy.

Results and discussion

The information that was obtained from participants through interviews
and questionnaires were combined and discussed ouarsge according
tothemeghatemergedromthem.Thesectionghatfollow havetheresults
and their discussions.

Teacher s knowl e dlspged auffriculunih e compet el

In orderfor the 2013revisedcurriculumto be successfullymplemented,
a teacher of History should know what a competdrased curriculum
is. The key focus in a competerbgised curriculum is competences or
outcomesatherthanknowledgeThereforejn this studyparticipantsvere
asked to state whether they knevhat a competenelgased curriculum
was.In eliciting thisinformation,theresearchewasguidedbythet e ac her s
guestionnaire. Most of the respondents (67%) indicated that they did not
know what a competendyased curriculum was. While (33%) of the
regpondents indicated that they knew the competdrased curriculum.
The summary on teachers of History knowledge of the competsassd
curriculum has been provided in Image 1.

|l mage 1: Percentage distribution of teach
competencybased curriculum

m KNEW what a competency based
curriculum was

m DID NOT know what a
competency based curriculum
was
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Inordertohavend ept h i nfor mation on the
competencybased curriculum, the researcher used an interview guide to
establish teachersd6 knowledge of
the teachers indicated that they did nobwrwhat a competeneyased
curriculum was. For example, one of of the respondents, expléiaed

| did notknowthe principle behindtherevisedcurriculum,all that! know
is that the structure for examinations for History papers has changed it
now incorporates pictures, short word answers and reaging.

Another respondent also added that:

I do not know the concept of the competdmased curriculum because
| did not recéve any inservice training. The school sends representatives
to go for these iservice workshops but when they come back they do not
sharethe knowledge with other teachers they just brief the Heagdher.

In responding to the same question, anothertkastated that:

Am aware that the curriculum has been revised it is two pathways
academic and vocational pathway. But | do not have much information on
it as we sent the guidance and counselling teacher for training thus, she is
the best person who knoakout the competendyased curriculum.

Regarding the same issue, some teachers explained that they had an
idea of the competendyased curriculum but there were not sure if it was
correct.

One teacher explained that:
A competencepased curriculum is a curriculum that is learregntred.
While teacher (5) five noted that:
A competencpased curriculum means inclusive learning.
In addition to the (2) two teachers, teacher (6) six explained that:
A competencpased curriclum intends to prepare learners holistically.

In a separate interview the same question was asked to two (2) teachers
who indicated that they knew what a competebaged curriculum was.

Teacher (1) one stated that:

A competencpased curriculum is a cuiculum that focuses on the
acquisitionof knowledgeskillsandattitudesto usein thefuturein society.

Regarding the same issue, Teacher (3) three explained that:
It is a curriculum that focuses on developing skills that are required in
society.
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Another Teacher noted that:

The curriculum focuses on skillddowever, the orientation of the
curriculum was poorly done. As teachers, we were just givemreculum
and were not guided on how to implementA\ewere not even given a
sample of the new lesson pldreachershad to come up with their own
lesson plans, that is why there was a variety of lesson plathaols.

Similarly, Standard©fficer agreedwith thet e a cew by explaining that:

The orientation that was given to teachers was done usasgade
modelin zonesand clusters,unfortunatelytheinformationhandedoverto
teachers was distorted Birain of Trainers(T.O.T). The other challenge
is that thet e a c tueiculire implementation guide and syllabuses have
not yet been availed to teachers on time as #netill in draft form.

A CurriculumSpecialisconfirmedthatnotall teachersiavebeertraineddue
to lack of fundsfrom theMinistry of GeneraEducationHe explainedhat:
It is true some teachers have not been oriented on the rexisgculum
or competencypased approaches of teaching. Nevertheless, it i®mgt
teachers, but even some Standard Educational Officers and Educational
Administrators also have not yet been oriented on the compébasey
approaches. The curriculum was implemented hurriedly and teachers
received less trainingleachersieedmoresensiization andtraining.

The findings of this study indicated that most teachers of History were
not conversant with what a competeriigsed curriculum was because
only a few teachers were able to point to competences or outcomes as a
key focus of the competentased curriculumThe findings from the
standard officers and curriculum specialist also indicate that teachers
were not given proper orientation on the competedrased curriculum.

The findings of this study suggest that most teachers did not know what
a competencypasedcurriculum was and the quality of the knowledge
of the competenepased curriculum was too limited to implement the
competencybased curriculum effectively. These findings were similar to
what was revealed in the research findings of Eltis and Mowli@§/7(,
Williamson (2000), Jansen (2009) and Muneja (2015) who argued that
mostteacherslid not knowwhata competencybaseccurriculumwasand

were unable to give a unified definition competebaged curriculum in

the United Kingdom, Australia, South Afa and Tanzania. The authors
argued that the range of meanings implied a lack of coherenciearsd

on the communication of the policy on OBEeacheran South Africa
complainedhatthelanguagdor OBE wastoo complexandterminologies
were too confuag (Williamson,2000).
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Thefindingsof this studyaresupportedy severaktudieghathavebeen
done where some researchers argued thsg¢mice training for teachers
on OBE has not been adequately done in most cases (JdR8M),
Muneja,2015;Benjamin,2014;Chisholm,2000;Mosha,2012).Makeleni
(2013) argued that one of the formidable challenges to implement OBE
wastheinadequat®rientation traininganddevelopmenof teachersThis
finding is interestingbecauseeachersvho aresupposedo implementthe
curriculum were not knowledgéle of the curriculum they weexpected
to implement in schools. Lack of knowledge of an educational innovation
has a twofold impact on the nation and the learners.

T e a c haekrofskdowledgeof the competencybased curriculum could
thwartthe educatioal system effortén Zambiain its bid toattain national
goalsand provide quality educationThis findingis animpedimentto the
attainmentof Sustainable Development Goal four which emphasizes the
provisionof quality educationThe observatiorthatthe majority of teachers
did notknowtheobjectivesof competencybasedturriculumseemedo bea
challengegonsideringhatteachersrethecornerstoné theimplementation
of anyeducational initiative (Komb& Mwandan;i,2015).

Teacher 6s ofcampétanabased appmoaches

Teachingmethods in the classroom provide information on how teachers
are applying a curriculum. In this regard, the researcher decided to find
out how teachers of History were implementing the curriculum using a
guestionnae.

Resultdfrom Tablel showthatteachersverenotusingcompetencybased
approaches of teaching and learning. The results were suggesting that the
teachers were still using teackmmtered methods thus implementing a
contentbased curriculum. This could have been as a result of teachers
not being given irsenice training for competenelgased approaches for
teachingandlearning.ln acompetencybasedccurriculum,thereis ashift in
teachingmethoddrom traditionalmethodof teachingo learnercentered
approaches.

T e a ¢ hesporées in the questionnaires indicated that they did not use
competency approaches in the teaching and learnirdistdry. Using

the interview guide, the researcher also sought to find out how teachers
were teaching competentyased approaches. Thissvdone through an
interview guide in the interview schedule teachers.
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Table 1: Frequency and percentages distribution of teaching and
learning approaches used by teachers

Very . Not Total
Approach Often Mostly | Sometimes| Rarely Used Response
» f 34 29 10 2 5 80
Teacher Expositior
% 43 36 13 3 6 100
) f 2 8 22 37 11 80
Project
% 3 10 27 46 14 100
f 26 26 21 1 6 80
Group Work
% 33 33 26 1 7 100
Question and f 54 16 7 0 3 80
Answer % 67 20 9 0 4 100
. . f 33 27 9 5 6 80
Discussion
% 41 34 11 6 8 100
f 2 9 31 27 11 80
Debate
% 3 11 39 34 14 100
f 1 6 23 38 13 81
Drama
% 1 7 29 a7 16 100
f 5 8 18 38 11 80
Role Play
% 6 10 23 a7 14 100
. . f 5 2 11 49 13 80
Field Trip
% 6 3 14 61 16 100
. f 21 24 9 18 8 80
Problem Solving
% 26 30 11 23 10 100

On the contrary, when asked in a separate interview on what kind of
teaching methods they were using in order to implement the competency
teachers indicated that they were using leaceetred approaches in
teaching and learning. For instance, one teaekgelained that:

| use group work, drama, discussion, role play, pictures and maps while
teaching History.

A similar view was shared by another teacher who confirmed that:
We use learnecentred approaches now in the teaching and learning of
History.

Ten(10) classes were observed from the classroom selected from the ten
zones. From all the 10 observations, it was noted that teachers of History
were using competency/ outcorlessed approaches to some extent. The
prominentmethodfteachingveregroupwork, discussionsjuestiorand
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answer method and teacher exposition. While most teachers indicated
they were using the learneentred method in reality from the clastest

were observed drama, debate and role play were not used in the teaching
and learning oHistory.

A study of teachers filesd6 which co
of work and assessment items revealed that some teachers were not using
competency/outcomdsased approaches in the teaching and learning of
History. Teachersvereusingdifferenttypesof lessomplans.Someteachers
were still using lesson plans that are sgatbehavioural objectives while
others were using lesson plans that state learning outcomes. Thus there
was no uniformity among teachers of History on the type of lesson plan
that they used in implementing the competebaged curriculum. Some
teachers wer still using the olayllabus.

Thesdindingsaresupportedy severaktudieghathavebeendonewhere
researcherbavearguedthatthe curriculumis still contentdriven(Mosha,

2012; Kimaryo, 2011; Kafyulilo, 2012; Benjamin, 2014). For example,
Benjamin (2014) indicated that (80%) of the teachers who were surveyed
from selected schools never took the trouble to use the compdiasegt
approaches during the teaching/ teag process in Tanzanideachers
argued that using a competerigsed approach was tiroensuming

to practice in relation to the content coverage hence they always opted
for a teachecentred approach regardless of the understanding of the
learners.Similarly, findings in Kafyulilo (2012) contended that teachers
were continuing to use the normal lecture methods even after having been
trainedaboutthecompetencybasedpproached heygavevariedopinions

on what was understood to be effective teaghViews also differed on
the preparation of | essons, assessi
progress. Thus, the implication is that a competdyased curriculum

was not being implemented because teachers were not using competency
based approachas teaching and learning. From the discussion, it can be
argued that teachers were still implementing a cofiiaséd curriculum
instead of a competendyased curriculum.

Methods of assessment used by teachers

Assessment is an integral part of teaching and learning. Assessment can

help education evaluators to assess the extent to which an innovation is
being i mpl emented The Teachersé Cur
(TCIG) for theZambianCompetencybasecturriculumstateghatlearners
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can be either oral or written, depending on the task. Feedback can be

providedby theteacherHowever feedbaclkcanalsobe providedby peers
or by the learner her/himself (TCIG, 2018)espite guidelines from the
TCIG, most teachers indicated that they were using the traditieetabd
of assessment in the teaching and learningistory. About 63% of the
respondentsdicatedthattheyusedclassexerciseveryoftenasa method

of assessment while 60% of the respondents indicated that they used tests

andexaminationsistheusualmethodsf assessment.eachersvereusing

the traditional paper and pencil or pens assessment methods olynmo

used

n

school s

for

assessi

ng

stud

learners to memorize their lecture notes which were deemed crucial for
passing the examination. These often tested ability to recall memorized
facts, knowledge and principles. A sunmmnaf the assessment methods

used are indicated ifable2 below.

Table 2: Frequencyand percentagedistribution of assessmenthethods

Methods of Very .
Assessment Often Mostly | Sometimes| Rarely | Not Used| Total Responssg
. f 3 10 13 38 16 80
Interviews
% 4 13 16 48 20 100
f 1 5 7 45 22 80
Conference
% 1 6 9 56 28 100
Assessing f 14 11 10 23 22 80
Products % 18 14 13 29 28 100
f 32 25 3 9 11 80
Oral work
% 40 31 4 11 14 100
f 18 22 7 14 19 80
Performance
% 23 28 9 18 24 100
Class f 50 19 2 3 6 80
Exercises % | 63 24 3 4 8 100
f 0 24 45 5 6 80
Homework
% 0 30 56 6 8 100
Test and f 48 24 2 1 5 80
Examination % 60 30 3 1 6 100

A competencybasedccurriculumusesauthenticassessmemhethodssuch

as portfolios, classroom or field observation, projects, oral presentations,

selfassessment, interviews and passessment (Kitta & Tilya, 2010).

Authentic assessmenimethods are more useful for a competency
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based curriculum than other forms of assessment because they provide
an opportunity for students to demonstrate the competencies they have
masteredn reallife or ananalogousituation This doesnot meanthatthe
traditional methods of assessment avenelevant as they are part of the
competencybasedassessmemhethodsAssessmentemsfrom document

study showed that teachers of History were still using coifiasd
methods of assessments namely; tests and examinatiyneacherof
History were giving learners continuous assessment such as middle term
testsbuttheyarenotaddedowardghefinal examinationln someschools,
learnersveregivenprojectsbuttheywerenotaddedo thefinal partof the
examinatiormark.Therefore it canbenotedthatteacher®f Historywere

still using traditional methods of assessment instead of competbaiseyl
methodf assessmenhatrequiredateachetto comeup with a portfolio.

The findings of this study correlate with the works of Msonde (2011),
Benjamin (2014) and Muneja (2015) whose overall findings indicated
that teachers still preferred tests and examinations because they were
stipulated in the school regulations such the&chers were strictly
enforced by the school administration and teachers administered monthly
tests and examination per school term. None of the teachers produced
portfolios, project work or written essays which promote creative and
critical thinking. Jonasen (2008) argued that in constructivist teaching,
the assessment was based not only on tests, but also on observation of the
learnersthel e a r woek raridthel e a r poiatsokviéw. It isimportant

that teachers use tradition and competdasedassessments for learners

to develop the required competenceslistory.

One of the disadvantages of OBE is that there is a lack of clarity on the
assessment practices to be followed. Moreover in places where there was
an assessment scheme in place teachppeared to be unable to cope
with it (Brand, 1998). Jansen (1998) argued further that without intensive
debates about the reorganization of the assessment system, traditional
examinations will reinforce the curriculum status quo.

Therefore, the studyrfdings indicated that the assessment methods that
teachers of History were using were not competdiased assessment.

It seems teachers did not know the competéased approachesf
assessment and they were not even provided in the syllabi for them to
follow. Thus, there were no competerlogsed assessments items in their
teachingfiles. In a casewhereteacherknew the assessmennethodst
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could be argued that the reason why teachen® probably not giving
competencybasedassessments learnerscould bethattheydid not count
towards the final mark in thexamination.

Conclusion and recommendations

There is a serious need for teachers of History to be equipped with
knowledge of the competentyased curriculum for the curriculum
to be implemented effectively in schooleachersshould be the focus

in any curriculum reform as they play a watl role in the effective
implementation of the curriculum. It can be concluded that most teachers
of History in Lusaka did know what a competeiiiased curriculum
was and would need proper training for them to have knowledge of the
competencybasecturriculum. Thestudyalsofoundoutthatmostteachers

of History were not using competenbgsed approaches in the teaching
and learning oHistory. Teacherswere still using traditional methods

of teaching and assessment. Traditional methods of assaisane not

in line with competencyased approaches of teaching and learning.
Teacherslid not have portfolios for learners to indicate the competencies
their learners should have or had acquired. The assessments were not
performancebased assessment View of the results of this study and
conclusions that were drawn, the study recommended among other things
that teachers of History should receivesgrvice training ooompetency

based approaches of teaching and learning. There would be need to apply
the Concernsbased adoption model (CBAMY enable teachers tmapt
the curriculum and to view it as their own. This can help teachers to be
aware of the innovation, information needed to implement the curriculum
and the needs of the learners. If welpkgd, the model can help in the
successful implementation of the competebaged curriculum in the
teaching and learning dfistory. The challenges of limited knowledge in
theimplementatiorof thecompetencybasedurriculumcouldbeavoided.
Thus, it & crucial for teachers to know the theoretical underpinning of a
curriculum in order to interpret #ccurately.
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Abstract

Thefollowing designpaperreportson a seriousgameprojectbeingmade
by interdisciplinary researchers at the Nofest University (NWU),
Vanderbijlpark Campus. The aim of this venture is to develop a trading
card game based on specific History content, using similar mechanics
found in popular card games such as Magic: Thathering and the
Pokémon Trading Card Game. The game is called DogsVér (DoW)
andthehistorical figureswill bedepictedasvariousdogbreedso subvert
playerexpectationgandassuage grim periodof humanHistory. Thegame
itself is designed in such a way that up to six people cantpimther,
with eachplayerrepresentinga factionthatwasinvolvedin thewar. These
factions include: NaziGermany,Imperial Japan, Fascist Italy, Great
Britain, United Statesof Amercaand SovietRussiaTheconceptualisation
of DoW has already reached the initial pitgsting phase, wherein the
basic mechanics and units already having been designed. The game will
beimplementedh athird yearHistory classat NWUin 2020,with theaim
of researching whether the game itself can enhancelsetfted learning
through tangential and exciting gameplay. Focus group interviewsovill
heldat theendof thefirst semeste(2020)to gaugethisp r ot odveragll e 6 s
effectiveness.

Keywords: Trading card game; Tangential learning; History education;
Sourcebased questioning; Serious game design.

Introduction

The SouthAfrican History curriculumstateghatoneof the specificaims
of the subject is At o cr estudgofthen
past o (Depart ment Tathis efddthispager wishes
to address specificHistory teachingstrategythatwill 8 in our opiniond
addresshis specificaimof HistoryeducationThis strategyis spearheaded
by a new seriousgameartefactcalled Dogs of War (DoW). This serious
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game is a historicallyhemed, competitive trading card game witb@us
onhumorousandwhimsicalrepresentationsf historicalfiguressetduring

the Secondorld War (WW 11). One of the researchers is a lecturer at the
NWU, Vanderbijlpark Campus, who teaches History for Education. The
lecturer in question is seeking toeate a novel and entertaining method
to teachwhatcould be consideredh vastandcomplexperiodof History. It

was the desire of this lecturer to try to make History fun and interdsting
DoWwas developed to thend.

A literature review revealed that locally a study has been conducted
that compared two Curriculum Assessment Policy Statement (CAPS)
curriculum Grade 10 History textbooks with the electronic video game
A s s a LLseednUnity usingS e i x(a047) six seand-order historical
thinking concepts (historical significance, source evidence, continuity
and change, cause and consequence, historical perspective taking and
the moral or ethical dimension) as categorical filters. Findings revealed
that any integratin of electronic games into official educational practice
will require that teachers devote themselves to establishing a particular
historically literatelearnerin line with the Departmenbf BasicEducation
(DBE) andSouthAfricang o v e r nagendafadtextbookresearchers,
thefindingsopenthedoorto similarexplorationgnto othersectionsvithin
the CAPSapprovedistorytextbooksparticularlyin relationto the South
African Revolution (MalkinPage, 2016). While this study did look at the
A s s a Cseedvidep game, it looked at an electronic game which can
alsonotbeconsidered seriouggamewith theaimof teachinghistory.The
DoW game is a physical artefact that is designed to specifically develop
historical thinking.

DoW has alteredistorical agents where different anthropomorphic dog
breedsachassociatewvith oneof thesix majornationsthattakepartin the
war; with majorhistoricaleventsandfiguresbeingdepictedn thismanner.
Players oDoW will be able to control one of six factions or nations that
were involved in WW I, namely Nazbermany,Imperial Japan, Fascist
Italy, United States of America, Great Britain or the Soviet Union. Once a
faction is chosen, the player can control the nifittarces of that nation
using some traditional trading card game mechanics, such as amassing
some form of power in which cards can be placed according to their cost.
Card types include production points, units (either land, sea or air units
with different abilities) as well as special event cards that can boost or
diminish other cards.The aim of DoW would be to defeatthe opposing
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pl ayer 6s gener a-building danchsybjeskhowledgee gy, d ¢

The main focus oDoW is to teach WW Il History from a tangential
learning perspective (Armstrong, 2004). While the game itselfbean
enjoyed without any knowledge of WWII, the aim is to tangentially teach
historicalconcept@ndcontentin anengagingand fun way. Speciafflavour
text at the bottom of each card, or a QR code, will link to the accurate
History of that particular card. For example, the Nazi general card for
Adolf Hitler would havea codethatwould takestudentgo awebsitewith
more information on Hitler as a historidagjure.

Philosophical underpinnings

The following section outlines the various philosophical underpinnings
which are imbedded iBoW.

Gotta catch 6éem alll

The themeof collecting sought after objecés ametaphoifor developing
knowledge/understandiraf a subjectwithin a certaindisciplineis explored
in DoW. The cards themselveagre attributed value baseah ararity scale
developedytheresearchergognitivelevelsthereforedetermingherarity
ofthecardsn DoW. Therarerthecard thedeepethequestionatthebackof
the cardin questionFirstly, common cards only focum basic information
extrapolation.Secondly,uncommon cards focusn analysis.Thirdly, rare
cardsfocuson evaluationCardsarethereforenamedandthenstratifiedinto
these three categoriesd from therethe developers createa worksheet
basednwhich cardsarecommon, uncommoandrare.

A fourth type of rarity hyper raré was also developed during game
conceptualisadn. These cards are linked to application History or the
practicaluseof History knowledge An exampleof this couldbea general
card, such as Joseph Goebbels, who was the propagandist for the Nazis.
His card is hyper rare, with a QR code link givingreninformation on
him and propaganda. The soufmsed activity could ask students to
synthesise all they have learned and to do a practical activity, such as
creating a propaganda poster of their own using the online information.
Another example could bAdolf Hitler as a hyper rare card. His URL
would give information on him as a leader and his oratory skills. The
activity would entailstudentswvriting a speecHor their nation,to boostthe
morale of soldiers during WW\.

44
Yesterday&TodayiNo. 22, December 20:




Developing a serious game artefact to demonstdaeld Warll content to History students, pg2-59

The assessment of students will be set according to this rarity scale. For
example, a commowehrmachtsoldier would have a QR link to a diary

entryof aGermansoldier.Thisis howthedeveloperganaskthequestion:

AWhat can be | earned regarding the
during WW I 1 ?0. Basic extrapadyation
the student to correctly answer the quespiosed.

Ludic activity

Transforming static, normative content into an intervention which uses
artefacts that aim at generating excitement and allow for skill retention
under fun conditions.

History as an applied science

An applied science is the application of existing scientific knowledge to
practical applications, like technology or inventions (Bertram, 2008).

Within naturalsciencedisciplinesthatarebasicsciencé alsocalledpure
sciencé develop basic informatiorotpredict and perhaps explain and
understanghhenomenan the naturaiworld (Dean,2004).Applied science
is the use of scientific processes and knowledge as the means to achieve a
particular practical or useful result. This includes a broad rangepéd
science related fields from engineering, business, and medicine to early
childhood education (Bertram, 2008). It is the view of the researttiars
History as a subject ought to be viewed as an applied science. History
as a subject has been mostanfdescribed as a basic science with facts
and dates, where rote learning and memorization are the key elements of
learning(Dean,2004).However manyhistoriansarguethatHistory canbe
applied using many approaches, which we believarongly. Historical
thinking andskills canthereforebe usedwhenanalysingsourcespr when
engaging in rolglay, of whichDoW can be consideredpart.

Recontextualising fAiseriouso subject

The syllabusfor a third year Bachelorof Educationmodule,HISE 322
T a new module developed in 20L9ocuses on aspects of world History
from 19141991; encompassing 3 major events, namely: WW |, WW ||
and the ColdNVar. The lecturer decided to focus the game on one of these
eventswhile keepingn mindthatWWIl hadthemostadaptabilitytowards
becoming a game, with various nations involved and several people who
could be incorporatednto a gamesetting.The lecturer,assubjectleader
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for theHistoryfor Educatiorsubjectgroup,sawtheopportunityto develop
exciting new teaching and learning strategies for his modules, and sought
to carry out a research project with the aid of a designer in the Faculty of
Natural and Agriculturabciences.

DoW allows African students to engage with History in a tactile,
collaborative environment that tangentially teaches sebased
interpretation. It reflects a moving away from standardised, western
classroomsindfocusesnsteaconfi ul se a r rathemttqi | 6 mar ni ng o
and fully encapsulates the notion of Afrocentric learning and Ubuntu.
The game nurtures collaborative learning in a new way and introduces
historical content in the form of a sharexperience.

Thenextsectionwill discussn detailtherole of sourcebasedssessment
in History teaching and its function within the gabeW.

Tangential learning

Tangential learning is the method by which persons -eskitate;
when a theme is presented to them in a setting that they already enjoy
(Armstrorg, 2004). For instance, once one has played a rhasied
video game, a few people may be encouraged to study how to play an
actual instrument. After watching a television show that references Faust
and Lovecraft, some people could be motivated to readripmal works
of these authors (Portnow & Floyd, 2008). Consistent with specialists in
natural learning, selfriented learning preparation has confirmed to be
an effective instrument for supporting independent learning and thinking
(Leland, 2016).

DoW can, thereforehe considered tangential meansf teachingHistory.
Players essentially sedfducate themselves througlay. As DoW is atits
coreagamethesettingitselfis alreadyenjoyableandcompetitive thanksto
the cardgameplayDoWtherefore meetihe criteriafor tangentialearning.

Implicit learning

Implicit learning is the learning of complex information in an incidental
manner, without awareness of what has been learned (Sun, 2008).
Accordingto FrenschandRiinger(2003)the gereraldefinition of implicit
learning is still subject to some controversy, although the topic has had
somesignificantdevelopmentsincethe 1960s(Frensch& Rlinger,2003).
Implicit learningmay requirea certainminimal amountof attentionand
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may depend on attentional and working memory mechanisms. The result
of implicit learning is implicit knowledge in the form of abstract (but
possibly instantiated) representations rather than verbatim or aggregate
representations (Seger, 1994), and scholase drawn similarities
between implicit learning and implicit memory.

Examples from dalily life, like learning how to ride a bicycle or how to
swim, arecitedasdemonstrationsf the natureof implicit learningandits
mechanismlt hasbeenclaimedthatimplicit learningdiffers from explicit
learning by the absence of consciously accessible knowledge (Frensch
& Runger, 2003). Evidence supports a clear distinction between implicit
and explicit learning; for instance, research on amnesia often shows
intact implicit learning but impaired explicit learning. Another difference
is that brain areas involved in working memory and attention are often
more active during explicit than implicit learning (Seger, 1994). aw
similarly teach WW Il content implidg, as the cards form the abstract
representations of knowledge that Seger (1994) suggested. Due to the fun
nature of the DoW card game, the learning of WW Il content witldree
incidentally,asthelearningoccurswhile thegameis beingplayed,i.e. the
main aim of the game is to have fun, not to learn.

History content and sourcebased assessment

Thefocusof Historyteachingn the SouthAfrican curriculumhasshifted

to working with historical sources (Bertram, 2006). The aim is to enable
students to extract, analyse and interpret evidence from sources, just
like historians do, and write their own piece Hitory. Emphasis is on

Hi story as a itpramc eas siop rroadtuice 0 . It
for students to note that nearly all the assessment in History is based on
source identification, integration and analyses (D2a64).

Sourcesaretheraw materialof History (McAleavy, 1998).Theseinclude
letters,documentsbooks,photographsgdrawingsandpaintings,speeches,
monumentsstatuesandbuildings,tablesandgraphsmaps poemsdiaries,
songs, etc. They can be written, oral, visual and any other material that is
useful to the historian to find historicaidence.

Sourcebased analysisand interpretation formsthe cornerstone of
assessmenmtithin anyHistoryclassroonin the21stcentury.Theapplication
of historical skills suclasextrapolation, evaluation, syntheaisddetection
of biasareall essentialvhenapproachingany given source whetherit is
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primary or secondaryn nature(McAleavy, 1998). These skills negd be
taughtto studentshroughtheuseof avarietyof sourcematerial whichcould

take the form of extracted texts, pictures, photographs, political cartoons,
videoandaudio recordingsr physical artefacts (Dea2004).

In the scrutinyof thesesourcesstudentgendto strugglewith identifying
significantelement@ndinterpretationsashasbeenwitnessewverseveral
years by the lecturer in question (Dean, 2004). In order to comisat th
iIssue, the lecturer proposes to incorporate an entertaining and engaging
trading card game based on one particular uniisfory, namely WW
[I, in order to create exciting, engaging and above all, tangential means
to develop sourcbased analyticand interpretation skills using the said
cards(Departmenbdbf Education2011;McAleavy, 1998).Thecardswould
serve as the impetus for developing student curiosity and the desire to
further their knowledge of that a r historécal roots. Any given cand a
representation of something historical that tptce.

Through the use of technological means such as QR codes, each card
could contain a link to a historical source that needs to be interpreted.
Eachlink couldposeanumberof questiongo the studentsandprobetheir
skills of analysis and interpretation. The History curriculum suggests that
during sourcebasedanalysisa 3-levelapproacloughtto beimplemented
to cater for a wide range of cognitive levels and abilities of all students in
the classroom (Department of Education, 2011). These leciisle:

A Level 1: Extracting basic evidence fraources;

A Level2: Explaininghistoricalconceptsstraightforwardnterpretatiorof the
sources;

A Level 3: Interpretingand evaluatinginformation from sources;engaging
with questions of bias, reliability and usefulness of sources

Fromthistaxonomyof cognitivelevelsusedin sourcebasedjuestioning,
the researchers decided to create 3 levels of sdased assessment
imbedded within the DoW cargiame itself. This would be tied in to the
rarity scale used in the game. The common cards would all have level
1 sourcebased questions imbedded within them, while uncommon cards
would be linked to level 2, and the rare cards would be linked to 3evel
Once a playerds card has been dest.
player needs to access the sotvased question at the back of the card

usinga QR code. The sourceshemselvewill be connectedo the card
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in question. This will implicitly and tangentially teach the players about
History content as well as how to tackle sotbesed analysis.

Descriptive sience and knowledge by acquaintance

Propositional knowledge (knowledge as justified truth) is translated into
knowledge obtained through direct causal (experidrased) interaction
between person and object when playda. This is achieved through
various means in this serious game: (i) opening randomly seeded booster
packs of cards; (ii) drafting cards with other students in class; (iii)
constructing a forty card deck with drafted cards to play against others;
(iv) tournament play; (vi) trading cardsittv peers; and (vii) completing
the assessments tied to the cards themselves. These aspects wilb&rther
unpacked in a futurpaper.

Methodology and game design

McKenney and Reeves (2012) developed a model which features three
vital steps in design reaech, i.e. (i) preparing for design; (ii) conducting
design; and (iii) retrospectively analysing design. Education Design
Research (EDR) was expanded by these researchers to visualise the
interactionbetweerthesestepsn practiceto yield twofold outputsof both
knowledge and intervention (Image 1.).

Image 1: Model for conducting EDR

! ! ! !

Maturi
Analysis Design Evaluation - auring

Intervention

- - {

Theoretical

Exploration Construction Reflection Understanding

Source: SE McKenney & TC Reev&pnducting educational research design: What, why and how
(Taylor & Francis, 2012), p. 65.
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A modified formof EDR waschoserasthe methodologyfor DoW, as itis
a projectbeingdeveloped ipmr a c &t aredudéational institution (NWU)
where academic practitioners collaborai® solve research problems and
implement interventiongo improve systems thereirThe methodology for
DoWsdevelopmentanthereforebe describedasa variationof both action
research (researt¢b improve methodsand EDR(develop knowledge and
develop solutions).

Suchanadaptatiorof theEDR modelhasseemrealworld implementation
in studiesconductedy Greeff, HeymannCarrollandNel (2017),Greeff,
Heymann, Nel and Carroll, (2018), and Bunt and Greeff (2D1&)ding
credence to this form of serious game development as valid and flexible.
Plomp (2013) maintains &t EDR affords researchers the opportunity to
collectandevaluatébothqualitativeandquantitativedata,andallowsthem
to triangulate the findings aftéhe-fact. This is especially useful incase
where the researchers regularly iterate on and teseglements such as
mechanics, art and pedagogical content.

Typically, in theseinstanceshoweveranadaptedSCRUMagilesoftware
development cycle approach is follow@dan den Akker, Gravemeijer,
McKenney and Nieveen, 2006). A new visualization of this process
followed by researchers for DoW can be seen in Imaggdv.

Image 2: The EDR, SCRUM, agile development cycle for prototype 1 of DowW

------- Researcher A Q Researcher A communication point
—— Researcher B o Researcher B communication point

Time investment X Participants X Intervention nodes

Needs and Context Analysis Design, Develop, Test Semi-summative Evaluation
Source: J van den Akker, K Gravemeijer, S McKenney & N Nieveen (eds.) RO0éational

designresearch Rout |l edge). (Authords interpretation)
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As can be seen in Image 2, both researchers were exposed to various
development procedures and communicated with one another at differing
times. This is of great importance to such a small development team
appro&hing a substantial serious game design undertaking; as it may

hold consequence for future development teams. The adapted SCRUM

agile approach has been visualised accordingly, as iteration and tuned
integration of user experiences will only take placerdgri t he fi Se mi
summat i ve e v &DbWmadiucto Wsér feedbacktwiil @nly be
integrated then for this prototype procedure.

A bottomup design approach was taken by the game designers during
idea validation and conceptualisation @oW. This technige was used

to firstly build the game from a purely mechanical standpoint. Art assets,
gamecomponentandvariousotherfacetsof thegamewill becraftedafter

the gameplay (rules, turn order, card anatomy, card interactionaettc.)
trading aspects (diting, pack seeding, rarity etc.) have been developed
thoroughly. Such a method contrasts with a-dogin approach, where
visual portions and #Aflavouro (then
game inspire the mechanics and gameplay thereof. Despiteli wea
visual inspiration (WW II uniforms, weapons, artillery, planes, tanks,
etc.) available to them, the designers decided instead to take inspiration
and validate their ideas using historical texts; allowing them to irthese
var i ous nat and deighatibna intgtheacardtéself.

The serious game was therefore designed to firstly educate and secondly
entertain. Pedagogical content is therefore evident in almost all areas of
DoW. This is largely resultant from the incorporation of assessrimto
the multidimensional gameplay experience. The team goal, moreover,
intendedo preseneducationatontentto playersbeforegainingbuy-in or
to expand the playdrase

Inspiration

Themes of Aiconflicto, Achronol ogyo
explored inDoW. Battles are fought between factions of troom®prised

of historically accuratd albeit quirkily interpretedi ground, air and

seafaring units. The timeline explored imetbase set dboW is WW

II: A colossalwar effort spanningsix years(19391945). Deck building

1As a note to the reader, various other trading card serious games have been created and tested by these
authors:Steinmar& Blastos(2002);SakamotoAlexandrovaandNakajima(2013a);andSakamotoAlexan
drova and Nakajimé013b).
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(strategy)and cardrading/circulatiorroundoff the thematicconsiderations in

the game.Thethree chieinspirationsfor DoW are: (i)WizardsoftheCo ast 6 s
massivelypopular tradingcard gameMagic: The Gathering(knownto many

pl ayer sasfMagi RokémonfradingeardGartadbbes\(iated )

asii P T CoGP 0 k ® mo npublisz@yp ThePokémon Compangnd

(i) Adventue Time Card Warsmade by Cryptozoic Entertainmént

Magic allows players to cast powerful spells, sorceries, instants and
enchantments in the form of highly valuable and equally searfiét
cardboard trading card®oWwas inspired mainly by the strategic nature
of MTG, where players are thrust into a competitive space to overcome
and outplay fellow gamers. Players use an array of fictional creatures and
spells in this game, correlating with the historical agent3aw. Potent
and complex deck combinations are nurtured in such an envirorament;
DoW seeks to do just thatfoster strategic thinking to create and hone
uniqgue homebrewlecksvhichcanoperaten amultitudeof situationsThe
Pokémon TCGGitilises a distingve rarity system for a trading card game,
allowingfor whatarecolloquiallycalledii s e c a ebgyfans.Thesecards
are specially foiled and do not add to the numbers in a given set release.
Instead, they fall outside of the base number of éardsghening their
clandestine naturdoW, similarly, has a foutier rarity scale (common,
uncommonrareandhyperrare) butdoesotfollow thissecretcardmethod
in the base game. Nevertheless, the trading aspect tied to the rarity index
holds value for a game such@sW. AdventureTimeCard Warsdoes not
necessarily rely heavily on the trading aspects of a traditional collectable
card game, but does focasm factionbased denominatio@ssimilar to
a colourbased faction wheel used Magic. Each of these groupings
have mechanical ties to delineate
instancethefi N i Lcaen dastionin Card Warstendsto havelower attack
statsbut canhealthemselvesndothercreaturesnoreoftenthannot. Such
mechani cal depth is whatDoW Amgd r ed
boardwascreatedo visuallydepictthedirectiontheresearchersantedto
go (Image 3.). Core aspects to the botigprdesign approach can be seen
here, including: potential fonts for consideration, animation and motion
(shouldtheresearchersreate/implemenrglectronicaspectinto thegame),
inspirational games, card fragand styles, colour schemes, inspiring art
styles and visual approaches to character design, and a number of articles
relating to the games in question. This mood board was created with free
to-use software called Mi | anot eo.
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Image 3: The mood board created for DoW using Milanote

DEFGHIJHL @
STUVWKYZ

Source: Designed by author.

Iconography

Image 4: An aircraft unit card in Dow

80

LOCKHEED B-34
MEDIUM BOMBER

A

4

Medium peppering [30]

RES: SEA -10 WEAK: LAND X2

Source: Degjned by author.

Unit Stamina (health)

Unit Name

Unit Art

Bite ability + Damage dealt
Resistance and Weakness
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The uppermost piece of information orD@W card is the amount of
damage a unit can sustain before i
from activegameplayBelowthatis theofficial designatiorof theaircratft,
naval unit or ground artillery. A visual representation of the unit appears
in the middle/center of the card and the ability of the unit is listed beneath
that. Both the unit resistances and weaknesses appear at the bottom of a
given wunit card, and relate specif
the game. Moreover, additional emblems will be designed to delitneate
faction and unit typéair, ground or sea) attributed to eaxdrd.

Image 5: An early general card in DowW

1PP:  2PP: 3PP: 4PP: 5PP: 6PP:

Heal 10 Domage  Shulfe yoor Your colive unit Shaflie your Heol 50 Damage  You opponent
fom your active  discord pie into wops donage hand indo your from All of your  conmot heal any

your deck couters with the  dech ond drew?  wnihs (Wench ond  damoge kom
¢

eppoung wl cords bench)
foe the remoinder
of the game
Shafle your
dicard pile ik
your deck

Source: Designed by author.

A generaktardin DoW(Image5.) is morecomplexthanaunit cardatfirst
glance butis wholly madeup of barkabilities,atrackandsomeart (name
and visual depiction). These cards allow for powerful card combinations
and expending APPO each turn | ets
ability.
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Mechanics

The chief aim inDoW is to destroy the opposing general card or to
eliminate six rival unit cards whichever comes first. The game revolves
around a APower Wheel 0 systewar t o ac
creep and unit abilities:

Image 6: The Power Wheel irDoW

Source: Designed by author.

The game generally utilises a rock, paper, scissors system to allocate
resistances and weaknesses to the various units in the game. The basic
premiseit thatair unitsarestrongagainstseaunits, andseaunits beatland
units. Land units, in turn, are strong against air units. Additional to this
system, various other mechanics and premises are spotlighf2o\h
Below is a breakdown of each of these:

Subversionof conflict as exclusively violent/gory

Dogs ofWar goes out of its way to modify depictions of a brutal and
bloody war as silly and ne@omical. These are difficult parameters to
work inside,asthe subjectmatterof WW Il remainsseriousandupsetting
to thisday. Such a premise is explored to learn whether or not such an
approachmakest easieffor sensitivestudentso interactwith thehistorical
contentf it is presentedah suchaway. Obviously,conflict will neverbean
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upbeathemeto explore;buttheremaybewaysto adaptt or packaget as
something mor@alatable.

Using dark design patterns to nurture pedagogy

Gambling mechanics in games where luck and-mskard play a role

are typically viewed in a negative light by government officials and
educationalists alike (Zagal, Bjork. and Lewis, 2013). However, these
instruments can be subverted to benefit studemtstaaching/learning
practice as a whole through clever means. Why does one not tap into the
brain chemistry that wants @Athat o]
a game that aims to teaclappinginto these addictive tendencies can

afford this gamea level of nuance not yet explored in serious games at
tertiary education institutions.

Altering History - one deck at dime

DoW allows players to alter timelines and see them have battles which
did not historically take place (i.e. ltaly V USA). Thisascrucial aspect
to the game, as it allows for useneated experiences. Despite this, the
researchers will indicate when a real battle scenario is placed before a
student. The game therefore seeks historical accuracy and freedom of
expression (i.e. USA/Rasiadeck).

Conclusion

In conclusion,the authors wishto acknowledge thathe DoW trading
card game wilbe part of a Scholarshipof Teachingand Learning (SoTL)
project funded througthe NWU. The authors have already proceeded with
registeringa reseach project intendedor usingthe gamein 2020; after
playtestingand balancing have been completed. Further papers related to
this approach wilbe published, includingany research findingdt is our
sincerebeliefthatif studentarehavingfun while learningtheir learningwill
be enhanced which benefits educatiomm the long run. Other particulars
aboutDoW (gameplay sequencing, seeding booster packs, drafting, deck
building, etc.) will featuren later paperdy theresearcherand additional
role-players suclasprogrammersind appdeveloperdor thegame?

2 The researchers would like to acknowledge the School of Commerce and Social Studies in Education and
the School of Computer Science and Information Systems at the-Wash University for their support
in developingDoWas an approach and interventiand for their willingness to try something original to
address the needs of theiudents.
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Abstract

This conceptual article argues that a pedagogy of paséicoryor epk
poeti cs, can be umethbépndremeesdmtast and O
in the history classroomEpi-poeticsasa theoryencapsulatethe dynamic
interplayoflanguaggincludingindigenougoetry) thebody(bothphysical
and psychological remembering of the past) and the sndtaral and
physicalenvironmentsn memoryconstructionAsa pedagogyepipoetics
allows for the indigenisation of the curriculum by tapping into Indigenous
Knowledge constructs, specifically indigenous poetry and how it relates
to memorytrauma and history. The indigenous poetry is both a source of
memoryand, therefore istory, and a fount and font of intgeenerational
experience and trauma.

Keywords: Epi-poetics; Intergenerational memory; Pedagogy; History;
Indigenous poetry; Embodiment; Remembrance.

Introduction: Indigenous poetry, history and epi-poetics

Indigenous South African poetry can be incorporated in the history
classroonasmemorytracesandsource®r conduitsof indigenoushistory.
These poems serve as-@pietic texts wherein language, the body and the
environmeninteractto createinter-generationameaningthatis embodied
in poetic language. Eqmoetics marries the fields of epigenetics, which
studieghe bio-psychologicamanifestatiorof inheritanceandtheliterary
criticism of texts with a marked contextualisation of irgenerational
memory and trauma. Furthermore, as a pedagogyastics emphasises
learning as sensory experiencing: the multimodal quintessence of these
poems enriches the learning experience in the classroom.

Poetic storytell i ngdigensus poatic fibore.oTfhie S o u
San were the first exponents of indigenous poetic narratives. Their rock
art and folklore were expressed through verbal, gestural, sensual, spatial,
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visual and aural modes in altered (or higher) states of consciousness
(Lewis-Williams, 2004). They made sense of their world as individuals
and as members of small hunting bands through poetic storyigliag,
2004; LewisWilliams, 2002), which was accompanied by trance dance
and rock painting (LewisVilliams, 2004). Their poetic stories named the
rocks,insectsanimalsandthe godsof sky andearth.Thepoeticnarratives
were vessels to teach the youmgw to hunt and transferred medicinal
practices integenerationally. These stories connected the San to their
innerworld, to nature, to their community, and to their ancesaots
related how the cosmos was creaféander Post, 1961). Crucialljhese
narratives also made sense of colonial contact with the African and white
settlers by depicting strange otheorldly figures and battlscenes.

The rich oral poetry practice of the African communities of Séditica
is closely connected to the San orgrary tradition. These poems were
first published in the late 19th century in independent Xhosa and mission
publications (Opland, 2004). This genre has both an entertainment and
sociatpolitical value, and still plays an important rolameaningmaking
inmoderndaySouthAfrica (Opland,2017;1998;1992).Similarto theSan
storytelling,it speak®f domestidife, politicsandcolonialoppressionThe
Afrikaner also share in this oral tradition. Afrikaner poetry gave voice to,
for examplethe sufferingof the concentratiorcampsof the SouthAfrican
War (18991902).HermanCharlesB o s md&ngbskshortstorieswritten
in an Afrikaans register encapsulate the sad pathos of Afrikaner culture in
the depression years of the 1930s and 1940s (MacKenzie). 2084art
of the veranda storytelling tradition of sm#dhwn gossip andumour.

The San, African, coloured and Afrikaner communities performed and
wrote stories and poetry that are embedded in the history and soil of
South Africa. Subsequentlyfor the purpose of this article, these poetic
narrativesareconsideredsindigenouditerature Furthermorethis article
conceptualises the ways in which the poetic voices from the past may be
usedin the SouthAfrican classroonio engendeamoreinclusive learning
space, by focusing on indigenous poetry of a specific historical event: the
sinking of theSS Mendin 1917. This study is not an empirical study
but provides a theoretical and conceptual framework for the learning and
teaching of indigenauipoetry in the History and languagjassrooms.

The writer identified the educationabenefitof indigenouspoetryin the
History and language classroom through an-&tihmographic journepf
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teachingandlearning.Heis aresearchein theSouthAfricanPoetryProject
(ZAPP)Y-that promotes the inculcation of indigenous poetry in the English
school classroom. ZAPP initiatives include thiozi4Poetrycompetition

for learners and poetry workshops for teachers and learners at secondary
schools in Gauteng. Th€olloquium on Decoloniality and Indigeneity

in Poetry and Educationrganized by ZAPP was held at the University
of the Witwatersrand from 281 July 2019. The papers delivered at this
colloquium, and the live performances by indigenous poets, including
Malika Ndlovu, PhillippaYaadeVilliers, SisonkePapuandKatlehoShoro,

as well as the poetry readings by school learners duringJibm4Poetry
happenings attest to the vibrancy and educational value of indigenous
poetry in learning spaces. The many young participarts@i4Poetry
readings testify that indigenous poetry is a vibrant genre among ofiany
SouthA f r iyouth6The multimodal expences of the attendees during
the poetry readings mirror what Nelson Mandela, the first democratically
elected president of South Africa, observed some eight deagdes

Whenhe[the Xhosaimbongior indigenougoet,SEK Mghayi]
spokethislastword [0f poetry] hedroppechis headto hischestWerose
to our feet, clapping and cheering. | did not want ever to stop applauding.
| felt such intense pride at that point, not as an African, but as a Xhosa; |
felt like one of the chosen peop@pland,2009:9.

The correlation between enhanced-gelhge among indigenopgoples
andtheinclusionof IndigenousKnowledgeconstructsn Westerreducation
curricula has been made in the literature (Ned, 2049).d(2049) study
reveals that indigenous black South African learners who are taught only
according to aNesterncurriculum may suffer from cultural dissonance
thatmaytranslatanto psychologicalphysicalandspiritualill health.Ned
(2019:229) concludes:

Thisbody,mind and spirifof the learnerkannot be engaged without
the ancestral life which is a representation of a conscious engagement
with o n ehéstery and identity as anchored in the Indigenous education
philosophyThisisimportantfor thesucces®findigenoudearnersandfor
strengthening an understanding of their whole selvesdardity.

1 The conceptualisation of epbetics would not have been possible if it had not been for the ideas raised
during the discussions of the South idém Poetry Project (ZAPP) research team (Reconceptualising
Poetry Education for South African Classrooms through infusing Indigenous Hestsand Practices),
of whichl amamemberandresearcherThis Projectis fundedby the NationalResearcliroundaion (NRF
105159 of South Africa. | am especially indebted to Prof. Denise Newfield (Director ZAPP) and Prof.
Deirdre Byrne (Senior Investigator ZAPP) for their contributions to the conceptualisation atities
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In this article, eppoetics is conceptualised as a theory and pedagogy

that engages the whole self in the process of learning, which allows for

the introduction of Indigenous Knowleeign the South African history
classroom. Eppoetics embed the body and language in a holistic and
multimodal pedagogical learning space. By tapping into arpegiic

approach to learning and teaching, learners are exposed to not only a
Rankean W{Walhlay hapgpenedo, but al so a
actually experiencedo in the past.

Epi-poetic research design
Conceptualisation and methodology

Thetermeptipoeticsn thisarticleis usedio theoriseandconceptualiséhe
closeconnectiommongndigenougpoetry,bodily experiencandhistorical

space. The term ejpioetics is based on research in the field of war poetry

with astronghistoricalcontextualisatioiGenis,2018),seelmagel below.

The prefix fAepi o r ef erthe maamngthdt Bes s u bt e
Afaboveo or Ain additi on-pdet@dcorsistie e x p |
of three underlying principles: thBodily refers to being present in the

world through language; tHaner-bodily encapsulates intagenerational

memory and epigenetics; and the@uterbodily embodies the cultural,
socialandhistoricalcontextsin whichthefi b o dingsitself or whichthe

A b o dlearmeror scholar)studiesaspartof the historycurriculum.These
threelevelsofi b e iinnhgworld createanintertextuakpaceof culturally

embedded memory that influences individual experience. The intertextual
space, which is the weaving together of texts, bodies and contexts, also
refers to the fAdecolonised | eprrning
or Aclassroom without wall so0 metaph
History and language classrooms become more egalitarian spaces of
learning where diverse experiences are shared amutigses.

To indicate how the classroom may become more egalitarian spaces,
indigenous poetry in English translation from different historical eras on

the sinking of the troofransportSS Mendi(1917) is discussed in this

article. This case study indicates the dyiminterplay of word, body and

cont ext i n r e Ameemmbbeerriinngg 0a nHli sfirog y as
experiencing and reliving of the past. faetic coding, or openoding

with a fAconsciousnesso,-hisiodcalwsded t o
traces or rarkers in the sample of indigenous poems. Theseasgtic

marks are represented by metaphors, metonyms, symbols, communal
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archetypesr primordialimagessilencesandperformancesandreflectan
indigenised experience of history: The Fivgorld War poetry,of which
theMendipoetryformspart,revealsacollectiveSouthAfrican experience

of war in Africa and Europe (Genis, 2018). fuetic coding and text
analysis draw on close reading, reacesponse and multimodal analyses.

All these approaches to textual analyses are based on the embodiment,
remembering and rsnembering of experience as will be discussed in the
following sections.

Image 1: Epipoetic research design

Inner-bodily
(memory;
< epigenetics)

Intertextual space;

¥ decolonised learning N
space;

classroom without walls

Bodily Outer-bodily
(language) (contexts)

«— 2 3
Source: Designed by author.

Theoretical framework: Remembering

The theories that underpin the guetic learning andteaching
methodologieareaneclecticamalganofindigeneitytheory(orde-colonial

theory), epigenetics, neuroscience, psychoanalygisthumanismand
bio-cultural studies. Indigenous poetry and songs are conceptualised as
epkpoeticnarrativesianguagebodyandenvironmentrewoventogether

to create a fAhaunt ol-nemlyancedrhcesthe me mb r
past are found in the present. According to Christie (2007:237), conflict
poetrywith astronghistoricalcontextisarememberingndii r-neembering

of body partsodo as the poet embodie
thatis missingdueto conflict. Similarly, accordingto Gunner(1995:51),
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indigenouspoetry,of which many represent the experiencing of war and

t rauma, is a Apoetry of rememberingoc
and Bozalek (2018:52) concur that indigenous poetic expression concerns
itself with frmembrebdrnigng o®Emdsdtee past
They state that AWriting is . .-. a bc
humani stic process, which represent :
andre-t u r ntd negparyacrossi h u madnonthumane.g.l anguage] 0O
borderg52).Liyong (2018)reflectsonthis spirituality of indigenougexts

by indicating that indigenous literature, includipgetry, has animistic

tracesit hasasoulandmemorywithin atextualbody.Hodge(1998:36,38)

also conceptualises memory as fir e me
memory in herA small history of thdody. These scholars concur that

memory and history are inscribed on and in the body: it is a function of

and for thebody.In the above que, Mandela remembered that he was a

proud Xhosa while listening th g h a perfarrmanceoetry,and he also
remembered his identity as fAone of tF

Jeff Opland (2017; 2009; 2008; 2007; 2004; 1998; 1992), Abner
Nyamendg2011;2008)andLiz Gu n n €004;2002;1979)researcton
indigenous poetry and songs reveals that indigepoasy,including the
oral praise poetryis an intergenerational literary embodiment withtime
African context. Eppoetics provides for a conceptual lens tiglwhich
to uncoverthisdynamicinterplayamonglanguagethe body(physicaland
psychologicalandthe environmenin shapingnter-generationaimemory
traces within the indigenoymetry.

Thewriter postulateshat,metaphoricallytheindigenoupoetryrepresents

an epigenome. Similar to the epigenome that regulates gene expression,
theindigenougpoemordersmemorywithin a culturalcontext.This entails
the mutability of experience and plasticity of memory: word particles or
wordtraces and nomerbal cues are psychological triggers that switch
memoryof experiencen andoff (asin thecaseof Ma n d eskparigre).
The -fie@mmd carries consciousness tha"
or archetypes and images of loss or gain: igemerational experiences

that are mirrored in the culturally transmitted stgtkases of the poet.
These archetypical practis are expressed in an individualised mahyper
theimbongithrough epipoetic marks or signs, and bodily performances.
Indigenougoetrydoesnotonly havefixed lines,idiomsandstockphrases

that are culturally transmitted(similar to the geneticDNA structure)but

2 The Zulu and Xhosa refer to praise poetryz#songq and the Basotho use the tedittsoko andlifela.
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also creatively conceived new lines (changes in gene expression as part
of the epigenome) that are added, changed or removed thtimegh

and which are dependent on historical context and the personality of the
performing poet.

The epipoetic praisaunits or nouns with adjectival attachments in the
indigenous poetry serve a similar purpose as the geometric patterns and
figures of the rock paintings of t
a deep spiritual and emotional connection to the ancestdrvigsions
that lie beyond the page and behind the rock. SAdthr i nwost ansient
inhabitants, the San, lived this close communion that exists among
language (rock painting and folklore), the body (trance dancing), and
the environment (daily survivalp creating memory and history (Lewis
Williams, 2004; 2002). The physical struggles for survival of the iSan
hunting,drought,healingillnessesandwarsi weredepictedhroughtheir
language and in their art to come to terms with the various threatening
contexts in which they lived. Thienbongiand storytellers of southern
Africa built on this tradition (Oplanc017).

Creating and transmitting folklore, the reak practice ath the oral

tradition are subsequently part of Sollf r i it AN A 0 memdry.
Lewis-Williams (2004) postulates that there is a universally held
neuropsychol ogical hallucinatmry e
painting on r ock rethenBrmoasksystem ib altprede t r
states of consciousness (Lewislliams, 2004). Historically, poems

with a strong hallucinatory content, similar to the rock art of the trancing
shaman, were created in states of deep meditation or were conceived
during dug-induced episodes (Lewl/i | | i a ms, 20 @& mo, At
therefore, reveals an alterethatst at
mirrors psychological processes in the creator, which are intertwitied

a communal consciousness.

Consequently, eppoet ics is part of HAbiosoc
in which the physical and psychological body and cultural experiences

are inextricably connected (Bloomfield & Hans@®15407). Crucially,

the indigenous poetry embodies historical experience ih hosocial

and cultural milieu and in a psyctiological context. The indigenous

poetry as body of metaphor mirrors social, cultural and psychological
experience within a specific histoc
therefore, echo the epigenegienome that is present in tbthromosomes
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and consciousness of indigenous peoples and which-anemdered in
the poetry.

Pedagogical framework

Epipoetics also provides for a pedagogical approach to teaching and
learning poetry with a marked historical context. It is a multimodal
approach to studying the indigenous history of memory: the indigenous
poems were performed through verbal and-werbal language. This
multimodalexperiencefthepoetasit relatego thecollectiveunconscious
of her/his culture is identified and made explicit in waraces andnarks
of performance or silences in tpeetry.Furthermore, eppoetics speaks
to traumaandepigeneticastheword-tracesepresenstressmarkswithin
the p o e wribirgy consciousness. This approach may also be used to
teach poetry that is characterised by a marked contextualisation of loss:
wor d, body and enviroemenhbgeat hei nt e
meanings of loss and healinGubsequentlyan epipoetic pedagogy has
affinities with multiliteracies, and specifically with its focus on social
justice, multiculturalism and multilingualism (Cope & Kalant2609).

Importantly forthe South African Curriculum and Assessment Policy
Statement (CAPS), which insists on an inclusive learning community,
the indigenous poems name not only great people and historical events,
but also family characteristics and everyday events and expesienc
(Newfield & Maungedzo, 20065unner,2004). These indigenous poems
and songs are cultural identity markers that reveal much of everyday life
and experience within specific historical contexts. The words and phrases
in theindigenougpoetryrepresenthei w o rchitoonosomes the cellsof
the living and the dead, who are marked by the metaphors and metonyms
of loss and gain. The images in the poetry portray these traces of manifest
loss and gain within various historicantexts.

Situating epi-poetics wthin the literature
Epi-poetics as a theory of memory

Epipoetics is conceptualised as the implicit collective literary
consciousnessf apeoplethatis manifestedhroughpoeticlanguagdraces
that represent culturally embodied marks. These marks a@phogical
and metonymic wordraces that find expression in the indigenpastry.
Epipoeticsdrawson researchn the field of epigeneticsEpigeneticsis
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closely aligned to genetics and studies wgienerational changes in gene
expression and the transfer of epigenetic marks in the progeny. Changes
in geneactivity andgeneactivationleadto thedynamicinteractionamong
language, the body and the physicgocial and cultural environments
(Middleton, 2015; Bloomfield, GarratMackay,Richardson, Spector and
Temple,2015; Bloomfield & Hanson, 2015; Gill, 2015; Osborne, 2015;
Hanson, 2015). These authors highlight the relevance of epigenetics in
the studyof race, gender and identity within social, cultural, literary and
historical texts and contexts.

The physical wordraces in eppoetic texts represent the psychological
marks that are embedded in the collective historical and literary
unconscious of thp o e dultual context. Eppoetics, therefore, studies
the embodiment of integenerational experience through language.
Hodge (1998:31) indicates that thedpos y c hol ogi c al body
of i nscriptiono. This bui lomteptsofn t h
repetition and the cyclic embodiment of memory (Hodge 1998:3&lsdt
l inks to the AWriting the bodyo pr
and Cixous (Hodge 1998:32). Indigenous Knowledge systems have been
writing the body since the dawaf the age of storytelling, rock art and
spokenword poetry. There was never a Cartesian split between body
and reason/spirit/soul in the indigenous cosmology (Ned, 2019). Hodge
(1998:38) asserts that memory is i
suggestingcyclicalmotiontotime,fromeventtoforgettingtor et r i e v a l
i . e. O0rememberingé6. This is especi
concepts of time: present space and context is a mirror of the ancestral
world; the past lives in thergsent.

Importantly, epipoet i cs resonates with the
historiography of bodies, which focuses on the embodimesxpdrience
through, for instance, the study of gendered biolodidily functions
within historical contexts (Owus, 2019) . These ibo
psychologicallywired(Inner-bodily). Tosh(1993:103)eferstothei hi st or vy
ofme nt a Whichis ahistaryof i t @netional theinstinctiveandthe
i mplicito. It reveals Athe play of
(103). Additionally, Fi r t h (2017:156) refers t
(Inner-bodily) or individual and personal source generation in history that
links the presentonsciousnes(throughtheresearcher theBodily) to the
past (the sourcdsOuterbodily) in historical narrative construction. The
connectionbetweenlanguage(the Bodily), memory (Inner-bodily) and
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historicalcontext(Outerbodily) is reminiscenbfJ u n (@G®D3)collective
unconscious with its shared or communal archetypes: primordial images
of monsters, people or processes thattate in the historymemory,
minds and bodies of communities, which also find expression in the
literature. These archetypes are represented in the poetry through explicit
epkpoetic marks or traces that resonate from the collective historical and
literary unconscious of a people. Eqmetic traces are revealed as cultural
metaphors and metonyms in the poetry that has historical relevance.

Crucially, for the South African context, epoetics is ensconced within

the epistemology of Indigenous Knowleddedigenous Knowledge
may be conceptualised as the philosophical, religious, traditional,
cultural, technological and |l anguag
specific indigenous context or ld@orld. These knowledge constructs
are frequently transmitteorally (including orapoetry, performance and
songs) or through dreams and visions (Kgdaisondo, 2018; Shava &
Manyike,2018;Mvenene2017).The United Nationsadoptecaresolution

that declared 2019 the Internatioiadar of Indigenous Languages. This
resolutiorpromotesndigenousanguageandencouragetheirusetoguard
against their disappearance (United Nations, 2016:5). Within the context
of retreating indigenous cosmologies in the face of the domivastern
knowledge constructs, epietics reemphasises the interconnectedness
of languagethebody(physicalandpsychologicallandtheenvironmenin
forming literary andhistoricalmeaning Languagepodyandenvironment
dynamically interact in reconstructing, remigering and renembering

the collective inteigenerational experiences or memories of paest,
especially as they are reflected in and through indigenous poetic language
that carries memory traces of the past.

Epipoetics opens a multicultural learning space of being or becoming.
Kgari-Masondo (2018:15) argues for the study of indigenous history or
memorywhi ch is embedded in I ndigenous
own [indigenous] c 0 n thietig telationshiphhat i ndi
exists between indigenous communities and the natural environment in
which the ancestors still play an active role (Kgdesondo, 2018:18
21): ANature i s memor ybeiagthatishdeeply ma gi r
embeddedh thecollectiveu n ¢ o n s(21). lmpogamtly,theindigenous
anguage contains the seed dfor t he ¢
b e iTnagdohistory (21). LewisVilliams (2004) conceptualises this
i ma g iofiltae ii myansof neuroscience-e postulaesthat

A
A
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Aboilingd or Amakingodo poetry or ar

altered states of consciousness in southern Africa since the beginnings of
rock art some 5000 years ago. Boiling allows for the creation of visionary
and drearlike artistic expressiorilhe importance of dreams and visions

as mirrors of symbolic meaning, and language as a conduit to transmit
these, links to egpoetics.

This view is supported by Shava and Manyike (201&3@l4) who
state that Indigenous Knowledge is transmitted igexerationally
(Inner-bodily) and that indigenous languageBodlily) act as conduits
of these indigenised knowledges within a specific cultural and physical
environment Quterbodily). Shava and Manyike (2018) associate
Indigenous Knowledge with place,story and memory and state that
Indigenous Knowledge is dynamic and can change over time to respond
to environments in flux. Eppoetics also postulates that memory is in a
stateof flux asit is dependenbnthe specifichistoricalcontext.Crucially,
theindigenous praise poem is constantly changing its shape and message
depending on the specific historical context, the thematic emphasis of the
oral performance and thieo eper@ama (Opland, 2009; 1992). Shava and
Manyike (2018:38)furtherarguethatii B ipcludingindigenoudanguages
and knowl e d-gpstsmoldgical, centexiualised aghelcolonial
| ear ni ngresteg,ace o i s

In South Africa, the work of Nyamende (2011; 2008), Gunner (2004;
2002; 1979), and Opland (2007; 2004; 1998) has claimenhdigenous
poetry such a decolonised space of remembering aninebering: the
indigenougpraisepoemis auniquelyinter-generationditeraryembodiment
of experience within the African conteRoetry,including praisepoetry,
in South African historiography has also been engaged to remember and
reemember specific forgotten South African historical topics, themes
and phenomena (Genis, 2018). Importantly;metics as a conceptual
framework draws together language, the plalsamd psychological body
andtheenvironmentvithin anindigenousontextto serveasaschemahat
revealdracesof inter-generationainemoryandtraumaasre-memberedn
the indigenougoetry.The three concepts, poetic language, the lzodly
the contat, also represent a pedagogynaémory.

Epi-poetics as a pedagogy of memory

Eptkpoetics allows for a multimodal remembering ananembering of
the pastin the presenby focusingontheinteractionof languagethebody
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andtheenvironmentTheindigenougpoetryservesasartifacts or conduits

of such a multimodal learning experiencandexperiencing within the
history classroom. Newfield andla u n g e (@00®) desearch findings
reveal the potential for linking languages, bodies and environments
reviving an ailing educational space. During their research project, grade
ten learners in a Soweto classroom created a -sertiotic cloth that
represents their learning in the English classroom:

TheThebuwdto speakiclothis a collective,multi-semioticassemblage
which was produced by the whole class as an act etge#titution and
communication to an unknown international audience. Measusifg
metresby 2.8 metres,Thebuwas constructedrom 22 smallerclothsmade
by individuals and groups and then stitchtedether.On each small cloth,
made from asquareof scrap fabric found in the family home or from a
recycled maize bag, students have inked family or clan praise poems in
theirindigenousanguagesandhaveembroiderech mapofthe6 n &Sauth
A f r litselaformofpostapartheidrecyclingandreconfguration.Poems
in English,whichhavebeenplacedinsideusedenvelopesyaditional doll-
like figuresandcolour photograph®f themakersare attachedo thecloth.
Lines of small brass safety pins crawl decoratively acro@sdtvfield &
Maungedzo2006:77).

Variousindigenous and colonial languages, physical and psychological
bodies and different cultural and historical contexts are woven together in
amultimodalmatrix of identity. Thepoemsnthefi s p e adothdegign

have a cruci al function: AEach poem
stry

a thread in the collective tape
2006:77).This physicaldesignis reminiscenof the doublehelix structure

of DNA in which biologicalidentityis twistedtogetherandin whichinter-
generational memory is written in code. In the Thebuwa cloth, the poems
serve as egpoetic or epigenetic markers that reveal individual responses
to theculturalandhistoricalcontextof the learnersThe Thebuwacloth as
bio-culturalartifact servesasanexampleof how poetrycanbeusedin the
classroom to enrich the learning experience.

Epipoetics as a conceptual framework encourages this weaving of
identities.The Thebuwaapproacttouldconceivablyhavebeenusedin the
history classroom as well, where learners could have written themselves
into ahistoryprojectthroughamultimodaldesignNewfieldandD 6 Ab d o n
(2015) illustrate that poetry allows for a multimodal experience in the
classroomasit representgsotonly thepoemonthepage butalsothelive

3 Theconcep®t a r t asdoinedby theNewLiteracyStudiesapproachs preferredo 6 a r t ia thisaditled
as it conceptualises the artifact as a pedagogical object of learning in thearassr
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performances and audience participation. Therefore, it facilitates a reader
and viewefresponse to learning. Indigenous poetry and storytelling also
allow learners to share their own stories and those of their communities

in the classroom which may leadda inclusive, multicultural and muiti
linguistic classroom space. Traditionally, in indigenous African
communities, the characteristics of clans, families and individasds
represented in and shaped by their oral poems and songs that serve as the
communti esd identi2094).markers (Gunner

Epipoeti cs i S mul ti modal experienc
consciousness that allows for a conceptual connection betiveen
theory and practice of history. Since 2016, South African academics and
universitystudentshavevoicedtheiroppositionto aWesteracentricSouth
African educatiorsystemandfor the epistemologicatiecolonisatiorof the
curriculum (Naicker, 2016). Within this context, Mvenene (2017) looks
specifically at thazibongo(praise poetry) as conduits of memory within
the ambit of Indigenous Knowledge and history. Mvenene (2017:100)
has revealingly emphasised the i mp
izibongpand songs]| as historical sour c
decdonising project.

Importantly, CAPSmakegprovisionfor Indigenousknowledgeascontent
knowledge in history teaching and learning in schools as part of social
transformation (Mvenene, 2017:1:089). For instance, the CAR3011)
for Social Sciences for ¢hintermediate and Senior Phases (grad@y 4
and for the Further Education and Training (FET) Phase (grad&g)10
provide specific aims that include Indigenous Knowledge phenoareha
themes and the use of various indigenous source material that camprise
songs, poems, stories, traditions and rituals, comnyaibgd interviews
and oral history. Additionally, heritage, conservation and the importance
of remembrance historyteachingandlearningareemphasiseth CAPS.

Instilling Indigenous Knowledge stems, including indigenoysoetry,
into the curriculum will go a long way to address the decolonisation of
learning.IndigenousSouthAfrican learnerswill beableto bringtheirown
stories and those of their communities, as represented in the indigenous
poetry and songs, into the classroom. This soaitural embedding of
learningresonatesvith New Literacy StudiegNLS) thatview literacyand
learning as a social practice timembedded in culture and identity (Pahl
& Rowsell,2013;Rowsell,Kosnik& Beck,2008).NLS arguethatviewing
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learningasasocialprojectgivesthemarginalisedn societyavoice(Pahl&
Rowsell, 2013; Rowsell, Kosnik & Beck, 2008). Furthermdmdijgenous
Knowledge introduces learners to an indigenised way of viewing history:
the cyclic nature of memory and remembrance, and the inclusiveness
importance of nature for instance. Therefore, the oral poetry tradition in
South Africa provides for a decolonised way in whiclstialy,appreciate

and experienchistory.

The experiencing of history links to a constructivist learnspgace.
Mvenene (2017) rews Indigenous Knowledge as a constructivist process
of knowledge construction, which aligns to historical enquiry pioeess
(Godsell, 2017). Learners are actively engaged in making meaing
historical events through the indigenopeetry. Mvenene posits that
Indigenous Knowledge andibongoallow for methodological renewal

in the history classroom. For instaneapongoand songs provide for a
rich source of genealogical history and for the introduction of interactive
historical source materials (Mvenene, 2017). Because of the indigenous
poetryds perfor mance Gunaet2D04;y1979)Op | a n
it has the potential to enhance multimodal literacies and learning in the
classroom through speaking, acting, singing, viewing andréxqcing as
acts of learning (Pahl & Rowsell, 2013; Cope & Kalant209).

Mvenene (2017) hints at the empathic quality in teachaigongo.
Incorporating indigenous poetry into the history curriculum could lead to
apsychologicakhift in how historyis conceivedlt buildsonfiper spect i v
taking é which requires empathy and
which are part of secomalr der hi st orical concept s
alsolinks to oneof theaimsin the History FET CAPS(2011:9):thatthere
aredifferentperspectiveandinterpretation®f historicaleventsMvenene
(2017) postulates thatibongowould allow the learner to place herself
in someonee | sshdes This also speaks to reflective nostalgia, which
generates fda plethora of alternati ve
(Firth, 2017:156159). Crucially, the psychological subtext provided by
the indigenous poetry qalrindoxmatbre 8 f or
creates a portal for learners to be immersed in the historical reality of the
period which is studied. Godsell (2017:78) perceptigtdyes:

how cl| ose wietheclasest bgirgtan drabsouécs,0 ur c e s 0
hearlngfroma persainvolvedalive,presentat thetimeweareexamining.
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Theindigenougoetryis preciselythisfi o rs @ lu rwhieh allowsfor the

past to be performed in the present. MaRage and Wasserma(i019)
referto thislinking ofthel e a r paswitlstiteir presenpracticesandthe
future as historical literacy or historical consciousness. Using indigenous
poetry as artifacts through an gmetic approach could lead to the
enhancement of the abeweentioned historical literacies. The emphasis
on intergenerational memory consttion in epipoetics consciously
exploreghisrelationshipbetweerthepastandthe presentvithin theambit

of historicalliteracy.

Epipoetics encapsulates the interrelated bond among the past or
memory,the present body or learner, the past body (either a person, event
or source), and the environment, through historical consciousness. The
indigenous poetry illustrates the close link between the language of loss
and psychological and physical trauma tlsaso deeply embedded in the
South African collective consciousness (Genis, 2018; 2015). Therefore,
indigenous poetry can be introduced as primary sources that reveal inter
generational memory and consciousrietise bond between the past and
the present.ntroducing multiple sources, including indigenqusetry,
allows for the creation of multiple narratives or voices frtm past
(Malkin-Page & Wassermann, 2019). Importantly, the indigenous poetry
enhances critical learner engagement with the past whiohects to
At hinking histor-baakdymodedboaandeh
Asense of e nRmgetamdyMassernmaal®k1il2114).

Epipoetics allows for a pedagogical linkage between Indigenous
Knowledge, the CAPS, historical literacy, thingihistorically, historical
thinking andlanguagelt doesthis by focusingon historicalconsciousness
and how this is revealed in an Indigenous Knowledge constthet,
indigenouspoetry. Using the indigenous poetry as a historical source
links the homditeracies of the indigenous learner (gpaktry,songs and
stories) with school literacies as encouraged by CAPS. Some learners
could conceivably more readily identify with past rplayers and events
that are described in the indigenous poetry by figkidliverse contexts
through their home literacies.

Indigenous poetry: Epi-poetic artifacts of learning

The indigenous poem is an qpetic artifact or source. This artifact
symbolises the embodiment of experience within a specific historical and
culturalcontext.It links the Bodily (thelearnerthroughlanguageyith the
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Inner-bodily (inter-generational memory as represented in the poetry) and
the Outerbodly (the specific historical context).

Additionally, theindigenougpoemis anartifactof evidencehatenhances

research skills (MalkiPage & Wassermann, 2019:111). Erdmann
(2017:140) concludes that historical objects and places make history part

of and relevant to the histos/t u d lgen Pablsand Rowsell (2013:49
51,7475,153,165166)arguethatartifactsareusedn theclassroonto link

home or ouf-s ¢ h o o | literacies with school
spaceo0 or a Anewod environment of | ea
construciandshareheir storiesthatarerepresentethroughtheseartifacts.

The third space is akin to Shava avih n y i (k2201s8 : 3 8) ndecol
learnings p a deamersandteachersell their storiesthroughindigenous

poetry and songs in an empathic environment where everyone meets as
equals. It also aligns to the A P Sirtsistence on the creation of spaces

of historical becoming where Africans-adfirm their dignity through,

amongst others, poetry perfornees and readings (Mvenene, 2017).

Introducingeppoetic artifacts in the class
withoutw a | TThedassroonbecomesnegalitariarspacavherecultural
and linguistic differences are celebrated through home and traditional
literaciesLiyong(2018:27givespracticabdviceofhowthesei d e mocr at i c
pedagogicas p a ¢{Mvenene2017:109xhouldbepopulatedy artifacts
of learning Althoughherefersto literatureeducationthesamecouldapply
tothehistoryclassroomLiyong (2018:27)indicateghatliteraryexpertsn
villages should teach traditional literary forms at universities, new poems
and stories should be written in the vernacurat a third language taken
at university. Heconcludes:

Weneed to give the Ounmortaredd experts
fellowships in departments of literature to teach the oral genres and forms
to students of...indigenous languagesahd tapes shodlbe made of
their renditions.Andthe studentshould,of necessitycomposeewpoems,
new stories in their native languaggsyong, 2018:27)

Similarly, Ned(2019:229)emphasisethe importanceof village eldersas
fountsof indigenousknowledgewho shouldbeworking with teacherand
learners within the educati@ystem:

Teachers should consult elders for guidance in providing culturally
meaningful learning environments and activitided, 2019:238).

75
Yesterday&TodayNo. 22, December 20:




































































































































































































































































































